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Chapter IV: Self-Study Findings 
 

Category A: Organization: Vision and Purpose, Governance, Leadership and Staff, 
and Resources 
A1. Vision and Purpose Criterion 
The school has a clearly stated vision and mission (purpose) based on its student needs, current 
educational research, current educational research, the district LCAP, and the belief that all students 
can achieve at high academic levels. Supported by the governing board and the district LCAP, the 
school’s purpose is defined further by schoolwide learner outcomes and the academic standards. 

Online Programs: iNACOL Standard A: Mission Statement: The mission statement of a quality 
online program clearly conveys its purpose and goals. It serves as the basis for the program’s day-to-day 
operations, as well as a guide for its strategic plans for the future. Communications between and buy-in 
from stakeholders is a critical component of a mission statement. [iNACOL Standard A, 2009] 

 
A1.1 

Indicator:  The school has established a clear, coherent vision and mission (purpose) of what students 
should know and demonstrate; it is based upon high-quality standards and is congruent with research, 
practices, the student/community profile data, and a belief that all students can learn and be college and 
career ready. 

A1.1. Prompt: Evaluate the degree to which the development of the school’s statements has been 
impacted by pertinent student/community profile data, the district LCAP, identified future global 
competencies, current educational research and an overall belief that all students can learn and be 
college and career ready. 

Findings:  
 
Vanden’s Mission Statement: “We are a community building personal and academic excellence, civic 
responsibility and lifelong learning.” 
  
The Vanden community of stakeholders have worked over the years to create a clear vision and mission 
for our school.  As part of the WASC process we updated our ESLRS and turned them into SLOs that 
not only fit a 21st century learning model, but also reflect the goals set out in the LCAP.   
 
The table below is the transition document that shows the work put together by the Vanden Leadership 
Team with the input of the entirety of the Vanden staff.  The Leadership Team involves stakeholders 
from each department, administration, parents and students.   
 
 
 
 

ESLR Language (old) SLOs Language (new) 



Personal Growth  

Students who set goals 
 

Students who set short term and long term 
educational and personal goals and use 
strategies to achieve them. 

Students who become aware of individual 
strengths and values 

Students who identify their own strengths and 
values in order to become more self aware 

Students who acquire knowledge of the aspects 
of a healthy lifestyle--mental, emotional, 
social, and physical 

Students who Make sound decisions about 
social, physical, emotional and mental health 
and demonstrate resiliency in the face of 
adversity.  

Academic Proficiency   

Students who acquire and apply core 
knowledge 

Students who analyze and comprehend 
complex texts across all content areas and 
acquire knowledge through real world 
experiences. 

Students who communicate effectively using a 
variety of modes 

Students who demonstrate literacy through 
effective communication skills in both written 
and oral expression.  

Students who utilize technology effectively, 
appropriately, and responsibly 

Students who demonstrate technological 
competency, including the ability to evaluate 
and cite sources. 

Students who evaluate and appreciate the arts -- 
visual arts, dance, music, theater and literature-
-from a variety of cultures 

No change. 

 Students who demonstrate persistence when 
met challenging academic content or skills.   

 Students who justify understanding by citing 
specific evidence 

Community Responsibility  

Students who respect diversity and common 
values 

Students who demonstrate knowledge of 
diverse cultures and foster acceptance for 
individual differences. 

Students who are involved citizens in a 
democratic society 

Students who are active in the local community 
and involved  and informed global citizens. 



Students who demonstrate responsibility and 
accountability 

Students who are accountable  for their 
individual actions and are respectful of others. 

Employability  

Students who work with others Students who collaborate with others to gather 
and evaluate information, draw conclusions 
and produce a product or service. 

Students who understand the correlation 
between school and future opportunities 

Students who formulate a clear plan for their 
post-secondary education, military or career 
choice. 

 
The schoolwide learning objectives make clear that the coursework is rigorous and students are 
expected to collaborate.  Students are also expected to be problem solvers  who can work through 
difficult problems with the proper scaffolding.   
 
Over the last two years our English and Math departments began using the PLC model to align 
curriculum and improve student learning.  They are working to norm grading practices and insure that 
all students are meeting high expectations.  In the fall of 2016, several other departments have made 
bids to begin PLC work. The Science and Social Science departments are updating curriculum to meet 
new state standards and frameworks, respectively.  In addition to the work in PLC groups, departments 
are working to align curriculum to the Common Core standards so that it is not only content rich, but 
also incorporates specific skills.  There were three district funded teacher work days at the end of the 
2014-15 school year that were set aside to work on alignment and updating curriculum for common 
core and departments have met and are scheduled to meet regularly throughout the 2016-17 school 
year.   
 
The master schedule continues to be built around student requests as a way to best meet the needs of 
students.  The changes that resulted from this improvement are additional sections of Latin and 
increased offerings of Advanced Placement courses, including new AP courses such as AP World 
History, AP Microeconomics and Macroeconomics, AP Computer Science and AP Art Studio.  There 
has also been an expansion CTE course offerings to include a course in video game design and updates 
in equipment in classes such as Manufacturing Technology and Engineering and Architecture.   
 
Our tutoring center is now up and running after school.  The tutoring center features teachers from 
Math, Science, English, Latin and Spanish who meet with students after school Monday-Thursday in 
the newly renovated Student Commons.  Students can make appointments or drop by if they need help 
in a particular subject area or require assistance with a large project.  Teachers are paid their hourly rate 
to staff the tutoring center.  In addition to teachers, peers are also available to assist students. Our 
National Honor Society (NHS) also offers tutoring services in a myriad of different subjects.  The club 
advisor matches up students with tutors and then they can set their own meeting times.  This service is 
helpful to students that have after school activities that prohibit them from visiting the tutoring center.  
Peer tutoring offers students the opportunity to collaborate and contribute to our school community.  

Supporting Evidence: 
SBAC Data, Staff Training (A.P.) 



Technology Review,  
Department Meeting Agendas  
Leadership Meeting Agendas  
Four-year Student Plans  
Counseling Informational Meetings 
College Visits 
LCAP, SLOs, PLC Meeting Calendars, and Agendas 
 

 
 
A 1.2 
 

A1.2. Indicator: There are effective processes in place to ensure involvement of all stakeholders in the 
development and periodic refinement of the vision, mission, and schoolwide learner outcomes. 
 

A1.2. Prompt: Evaluate the effectiveness of the processes that engage representatives from the entire 
school, the district board, business, and the community in the development and periodic refinement of 
the vision, mission, and schoolwide learner outcomes. 
 

Findings:  
Vanden has two groups that are designed to provide leadership, make decisions and involve stakeholder 
groups.  In November 2016, in an attempt to streamline responsibilities, our campus Leadership Team 
and School Site Council merged to form our Site Council Leadership Team. It is comprised of students, 
parents, teachers, counselors, classified staff, counselors, and administrators. This group was charged 
with the task of refining our schoolwide learner outcomes and developing the process by which WASC 
findings were communicated to all stakeholders, and approving WASC goals.  In addition, this group is 
responsible for implementing LCAP goals and aligning those goals with the Single Plan  budget and 
new course approvals.  The Site Council Leadership Team meets on a monthly basis.   
 
Vanden’s Department Chair meetings are another opportunity for stakeholder to communicate their 
needs and to be involved in decision-making on campus. This group is made up of all department chairs 
as well as the administrative team.  This group is primarily designed as a way to disseminate 
information between administration and each department.  This is also where most school academic 
goals are discussed, such as course alignment and PLC training and development.   
 
Vanden High School meets as a whole staff monthly during Common Planning Days. These meetings 
provide an opportunity for all personnel to convene and to discuss campus matters and for site and 
district administration to communicate programs and processes.  Our departments also meet monthly 
during alternate Common Planning Days for the purpose of communicating information from the Site 
Council Leadership Team and Department Chair meetings. Department members also use this 
opportunity to collaborate and develop assessments and discuss curriculum.   
 
The Travis Unified School District has a Curriculum Council with representatives from each school site 
that approves new courses and reviews new course materials such as requests for new textbooks.  
Vanden High School is represented by the school librarian and a science teacher. The Curriculum 
Council meets monthly and then makes recommendations to the school board based on their evaluation 



of new courses and materials.  
 
Vanden surveys parents, students and staff on a semi-annual basis about a variety of issues of school 
concern.  These surveys include the California Healthy Kids Survey, a Vanden Senior Survey 
(checking in to be sure that we have met our ESLRS and now SLOs), and a general school climate and 
academic survey tailored to all three stakeholder groups.  The surveys are presented to Leadership 
Team and department chairs to make informed decisions based on student, staff and parent input.   

Supporting Evidence: 
Meeting Agendas/Minutes 
Survey Data 
Sunday All Calls 
Daily Bulletin 
Weekly Bulletin 
School Website 
District Newsletter 
 
 

 
 
A 1.3 

A1.3. Indicator: Students, parents, and other members of the school and business community 
demonstrate understanding of and commitment to the vision, mission, the schoolwide learner outcomes, 
and the district LCAP. 

A1.3. Prompt: Evaluate the degree to which the school ensures that students, parents, and other 
members of the school’s community understand and are committed to the school’s vision, mission, and 
schoolwide learner outcomes. 

Findings:  
There are several different ways that Vanden communicates with parents.  The principal makes weekly 
calls and emails home to parents and staff informing them of upcoming events.  The district office also 
sends information home and makes calls to all parents in the district inviting them to participate in the 
LCAP.  Additionally, there are several other times and places where the school communicates with our 
significant stakeholder groups.   
 
The website is updated regularly to reflect upcoming activities and to communicate the mission 
statement of the school.  The bulletin is read three days per week during 4th period and each bulletin is 
ended with a shout out to both our mission statement and our schoolwide learner outcomes.  The 
students who read the bulletin even come up with clever rhymes to PACE which is an acronym that 
stands for Personal Growth, Academic Achievement, Community Responsibility and Employability.  
The bulletin is published on the website and emailed out daily to all staff.   
 
Vanden puts on an 8th grade parent preview night each year that communicates with incoming 8th 
graders the expectations and course offerings at Vanden.  Elective teachers speak to parents and 
students, sharing information regarding their classes, providing an overview of what students will learn 
and what skills they will develop .   

Supporting Evidence: 



1. Back to School Night agenda 
2. Program Preview Night for 8th graders and parents 
3. DLAC Meeting Minutes 
4. Student Planner 
5. LCAP Invitations 
6. School Calendar 
7. Daily/Weekly Bulletins 

 

 
 
A 2.1 

A2.1. Indicator: The district policies and procedures are clear regarding the specific duties and roles of 
the governing board and district administration in their relationship to the school and staff. 

A2.1. Prompt: Determine the clarity of board policies and procedures regarding the roles of the board 
and district administration, including supporting the school’s vision, mission, schoolwide learner 
outcomes, monitoring student progress, engaging parent and community participation in site 
governance, implementing complaint procedures, and reviewing program effectiveness in alignment with 
the district LCAP requirements. 

A2.1. Additional Online Instruction Prompt: Evaluate the policies related to online instruction for 
effectiveness in clarifying the vision for the school’s use of various types of online curriculum, instruction 
and support methodologies; this includes, upgrading or updating technology, acceptable use policies, 
CIPA policies, and policies to ensure internet safety. 

Findings:  
All school board meeting agendas and minutes are posted before and after board meetings. The 
governing board is made up of six members. Five community members serve four year terms and one 
student member serves a one year term. One school board representative must reside on the Air Force 
Base and can be active duty or a military dependent. The governing board adopts goals for the year in 
August and the resulting goals are posted on the TUSD website.  
 
LCAP meetings and finalized LCAP goals are approved by the board along with the expectations about 
LCAP funds and student learner outcome oversight.  The board, at the direction of the Superintendent, 
reviews Smarter Balanced testing results annually and uses this information as they review the LCAP.  
Additionally, site and district administrators regularly look at LCAP goals, along with performance 
data, to determine the results of short and long term LCAP program goals.   
 
As stated previously, parent and community engagement are both strong components of the LCAP and 
Vanden’s Site Council Leadership Team.  Recruitment efforts include all-calls, email invitations and 
personal invitations to parents involved in other committees such as band and athletic boosters.  
 
The student rules and expectations are detailed in the student handbook that can be found in student 
planners as well as on the Vanden website.  Students, parents and staff have the opportunity to provide 
input on the rules each spring by participating in the Discipline Committee.  Recent rule changes as a 
result of this committee include a shift in cell phone policy to allow use during passing periods and the 



creation of an academic code violation form and procedure.  Another recent change due to popular 
demand among teachers is the purchase of a school-wide subscription to turnitin.com.  Staff have 
become increasingly concerned about episodes of academic dishonesty. TurnItIn.com ensures all papers 
go through the same process to verify authenticity - offering both a deterrent to cheating and a layer of 
protection for original work.  
 
 

Supporting Evidence: 
Board Meeting Schedule 
District Website 
Meeting Minutes 
 

 
A 2.2 
 

A2.2. Indicator: There is clear understanding about the role and responsibilities of the governing board 
and the professional staff. 

A2.2. Prompt: Determine the extent to which there is clear, sustainable understanding regarding the 
relationship between the governing board and the professional staff. 

Findings:  
The governing board meets on a monthly basis at the Travis Education Center located half  a block 
from Vanden.  Leadership students are required to attend one school board meeting per quarter to help 
keep students informed not only about board policies, but also issues of public concern brought up 
during public comment.  The board agenda is emailed out to TUSD staff in advance and is posted on 
the District website a week in advance.  
 
Each month the school board invites schools, including Vanden, to present programs and 
accomplishments that have happened throughout the year. The governing board recognizes students and 
staff for various accomplishments and awards. 
 
All overnight field trips must be board approved. The Advisor/Teacher of the group requesting the trip 
must attend the Board meeting prior to the date of the event and be prepared to answer questions 
regarding the trip and the educational benefits. 
 
As the district bounces back financially from the recession years, new professional and administrative 
positions have been added both on campus and at the district office.  The positions added include an 
LCAP Coordinator, Student Success/Language Services Coordinator, PLC Facilitator, District Level 
Special Education Program Specialists, Director of Student Services and several technology service 
positions both at the site and district level.   

Supporting Evidence: 
TUSD Board Minutes 

 
 
 



A 2.3 
 

A2.3. Indicator: Parents, community members, staff and students are engaged in the governance of the 
school. 

A2.3. Prompt: Evaluate the ways the school community and parents are a) informed as to how they can 
participate in the school’s governance and b) engaged in the governance of the school through their 
participation on the School Site Council, ELAC, district LCAP committees and other advisory or 
shared decision-making groups that provide guidance or direction to the school. 

 
Findings:  
Last year there were multiple LCAP meetings to maximize participation amongst stakeholder groups. 
Meeting attendees included the following:   
 

● TUTA and CSEA Members 
● Superintendent’s Parent Advisory Group 
● Foster/Homeless Parent Group 
● Parent Sessions (both on and off base) 
● Student Focus Groups (facilitated by site principal)  
● DELAC Group 
● Site Administrators 

 
Outreach to get participants was done through a variety of methods including all-calls, emails, personal 
invitations, and site administration recommendation (especially for students).  The district posted the 
invitation on the website and also went to parent committee meetings to seek participants.   
 
As previously stated, the Vanden Leadership Team meets monthly, including parents and students and 
the Site Council currently has three parent members and several students.   
Other ways that parents are invited to participate in school site governance are through the weekly 
Sunday night  All-Call. Our principal invites parent and guardians to join groups.  He also reminds 
parents to participate in surveys and shares where the links can be found.  The weekly call also goes out 
in email format to parents that sign up during registration and the district is adding a text message based 
program to send text reminders and site information.   
 
At Back to School Night the principal shares information about booster groups and other ways that 
parents can get involved in school governance.  There is also information on the school website, such as 
the weekly bulletins that discuss upcoming meetings.    
 

Supporting Evidence: 
Parent and Student Survey 
Superintendent Parent Advisory Committee 
Website 
Board Meetings 
Discipline Meetings 
School Site Council Meetings 
English Language Learner Meetings 
Field Trips Approved by School Board 
District Level Special Education Meetings 



 
A 2.4 

A2.4. Indicator: There is clarity of the evaluation and monitoring directed by the governing board and 
carried out by the district administration. 

 A2.4. Prompt: Determine the degree to which there are evaluation and monitoring procedures 
conducted by the district administration and reported to the governing board, including the annual 
LCAP assessment of district goals and the Eight State Priorities, the review of student performance 
toward career and college readiness, assessment of overall school programs and operations, and the 
fiscal health of the school. 
 

Findings:  
LCAP progress is monitored by site administration with the support and oversight of the LCAP 
Coordinator, Kim Gunn, and the Assistant Superintendent of Educational Services, Sue Brothers.  The 
progress is monitored based on Smarter Balanced test results, D and F rates, and student and parent 
survey data.  Both site and district office personnel utilize the same data when responding to the 
effectiveness of the LCAP and SPSA goals.  The governing board approves the LCAP and a report is 
given to the board about the progress each school site is making towards meeting the goals.   
 

Supporting Evidence: 
LCAP Meetings Minutes 
Open Board Meeting Minutes 
School Site Council Meetings Minutes 
 
 

 
 
A 2.5 
 

A2.5. Indicator: The established governing board/school’s complaint and conflict resolution 
procedures as they apply to the school’s stakeholders are effective. 

A2.5. Prompt: Evaluate the effectiveness of the established governing board/school’s complaint and 
conflict resolution procedures, including the ways the complaint procedures are communicated to 
parents. 

Findings:  
There are many ways that the board’s complaint and conflict resolution procedures can be utilized by 
all stakeholder groups.  There is a Complaint Procedure Form on the school website that parents can fill 
out if they have a staff member complaint.  The form details both the formal and informal process of 
launching a complaint, including asking the parents if they have talked to the staff member in question 
previously to try to resolve the complaint.   
 
The TUTA (Travis Unified Teachers Association) contract has specific provisions about parent 
complaints and their rights.  Below is the contract laws:  
 



12.3 COMPLAINTS AGAINST MEMBER OF UNIT  
12.3.1 Whenever an initial complaint is lodged against a member of the unit, the member shall 
be informed of such complaint within one  
(1) working day and shall be given the opportunity to resolve the complaint. For purposes of 
this section, a working day shall be defined as a day which the unit member was scheduled to 
work and was present at work.  
12.3.2 When a parent complaint is not resolved, every attempt will be made by the 
administrator to resolve the problem informally with the assistance of the unit member. If a 
meeting is requested by any party, the immediate supervisor shall attempt to schedule a 
meeting. 12.3.3 No anonymous complaints against a member of the unit shall be received nor 
accorded any standing by the District. 
 12.3.4 At all times the member of the unit shall be afforded the right and opportunity for 
advice and counsel from the Association (or other representative of the member’s choosing), 
and a member of the unit shall not be required to respond to such complaints orally or in 
writing prior to receiving such counsel and advice.  
12.3.5 Material which may, as a result of any proven complaint, be entered into a member of 
the unit’s personnel file, shall be processed in accordance with 12.2 of this Article.  
12.3.6 In the event a complaint against a member of the unit is ultimately not proven, no record 
shall be kept.  

 

Supporting Evidence: 
Aeries Documentation 
TUTA Contract Online 
Parent Right Handbook 
Counselor/Teacher/Administrator Intervention 
Campus Monitor Intervention 
Incident Report Form 
 

 
A 3.1 

A3.1. Indicator: The school’s broad-based, collaborative planning process is a continuous improvement 
cycle that a) assesses data to determine student needs, b) collaboratively determines and implements 
strategies and actions and c) monitors results. 

A3.1. Prompt: Determine the effectiveness of the continuous school improvement planning process to 
ensure that it is broad-based, collaborative and fosters the commitment of the stakeholders. 

Findings:  
The school improvement planning process has been continually carried out by the Site Council 
Leadership Team.  Annually this group reviews the SPSA and reviews its alignment to the district’s  
LCAP.  The Site Council Leadership Team annually reviews student data provided by the district and 
uses that data to inform school site decisions.   
 
The site administration team shared all testing data to the staff at a Common Planning Day meeting.  
As part of the WASC follow up process all of our focus groups reviewed data and then compared the 
data over years. PLCs and departments also review data and use the data to inform instructional 
changes.  The math department, in particular, has been making significant strides in data review, using 



it to adjust to new curriculum standards, and also using it to inform curriculum mapping.   
 

Supporting Evidence: 
Pacing Guides 
Common Assessments/Assignments 
Meeting Agendas and Minutes 
Student Course Selection Binders in Counseling Department (individual notes taken on post-
graduation goals) 
Athletic Department Calendar 
Athletics Parent Information Night 
Athletics Contract Signed by Parent and Student 
 

 
 
A 3.2 

A3.2. Indicator: The school’s Single Plan for Student Achievement (SPSA) is directly correlated to 
and driven by the analysis of student achievement data.   

A3.2. Prompt: How do staff ensure that the analysis of student achievement of the critical learner and 
college- and career-readiness needs, schoolwide learner outcomes, and academic and career-readiness 
standards are incorporated into the SPSA and impact the development, implementation, and monitoring 
of the SPSA and the LCAP? 

Findings:   
Each year the beginning of the SPSA process involves reviewing data, going over our goals and then 
making a plan to improve. One area we are working to improve is the number of  UC a-g courses 
offered.  Counselors meet with students annually to review graduation requirements and check where 
students are in meeting both UC a-g and graduation requirements.  Vanden has also reinvigorated the 
course selection process making it more student centered.  The master schedule is now built based on 
student requests, including an increase in AP sections and AP course offerings.   
 
Counselors are diligent in connecting students with officials from Solano Community College.  
Students get insight into the college admissions process and financial aid requirements for both 
community colleges and four-year universities. Counselors visit all classrooms across campus to talk 
about college admissions tests (SAT, ACT, PSAT) and walk students through A-G and graduation 
requirements.   
 
The Vanden Site Council Leadership Team reviewed the WASC findings and identified that A-G 
eligibility is an area of growth and recommended that its inclusion in our WASC goals. This goal is 
also connected to the goal of reducing the D-F rate for freshmen. If Vanden can lower the D-F rate for 
freshmen students will have more opportunities to meet A-G requirements.   
 
The Counseling Office has also made a significant effort to bring in college and university officials 
from across the country to speak to students about their schools and what it takes to gain admission.  
This provides students an opportunity to learn about a variety of schools throughout the country, how 
the admissions process works, and what they can do in high school to gain admission.   
 



Supporting Evidence: 
Transcripts 
On Website:  timeline, career exploration, interest inventory, college search (4yr/CC/technical) school, 
free SAT/ACT practice 
AP/ASVAB/SAT/ACT/EAP/CELDT/Smarter Balance Test Scores 
Healthy Kids Survey 
Lunchtime College Presentations 
College Tour Field Trip 
Student Grades/Aeries 
College Presentations in Class 
 

 
A 3.3 
 

A3.3. Indicator: The school leadership and staff demonstrate shared decision-making, responsibility, 
and self-reflection on actions and accountability for implementing practices and programs that support 
student learning. 

A3.3. Prompt: Determine the effectiveness of the processes and procedures for involving staff in shared 
decision-making, responsibility, and self-reflection on actions and accountability to support student 
learning throughout all programs. 

Findings: 
 
Vanden has a discipline committee that meets annually to discuss the effectiveness of discipline 
strategies and make changes to the rules and discipline code annually.  Students, teachers, 
administrators and other staff members participate in the committee and make suggestions.  In the last 
few years we have made several changes to the discipline code including the advent of an academic 
dishonesty code citation.  The committee has also updated the cell phone policy to allow students to use 
them both at lunchtime and during passing periods.  The cell phone policy was also changed to no 
longer allow the school to take possession of phones and have them picked up by parents.  Instead, cell 
phone violations will follow a progressive discipline matrix that all other violations follow including 
tardiness and insubordination.   
 
Administration has an open door policy and are open to staff suggestions in regards to discipline and 
student learning.  Administrators talk to teachers about student discipline problems that occur during 
class and remind parents to talk to teachers if students are having issues in class.  The administrative 
team is also available when teachers and staff ask for help and support with classroom discipline.   
 
WASC focus groups were integral in the self-reflection process. These meeting notes show 
effectiveness of all staff input of how to support student learning. The focus groups shared ideas across 
departments and were able to gain insight into the workings of the school in general. Another way that 
Vanden self-reflects is through surveys.  Vanden surveyed parents, students and staff about school 
safety, academic standards, campus culture, discipline and activities.  Vanden staff then reviewed the 
survey results at the Leadership Team and department chair team, discussed trends and then used those 
trends to create our new SLO’s.   
 



Supporting Evidence: 
Discipline committee meeting notes,  
WASC group meeting notes 
Site Council Leadership Team /Dept Chair/Principal’s committee meeting notes 
Staff surveys 
 

 
 
A 3.4 

A3.4. Indicator: The school has effective existing structures for internal communication, planning, and 
resolving differences 

A3.4. Prompt: Evaluate the effectiveness of the existing structures for internal communication, planning, 
and resolving differences among the staff or administration. 

Findings:  
Vanden has various outlets of communication including email, face-to-face communication, weekly 
calls home from the principal to students and staff, all-call in emergencies, and effective use of staff 
common planning day meetings demonstrated by working together in various groups.  Last year TUSD 
adopted Office 365 as part of a new technology initiative. Office 365 allows for teachers and staff to set 
up work groups, store documents in the cloud, and share documents with each other.   
 
Vanden also has Common Planning Days every 1st and 3rd Wednesday.  CPD is a two-hour block of 
time that allows departments, PLCs and the whole staff to collaborate.   
 
Generally differences among staff are solved in face-to-face meetings.  Sometimes they are mediated 
by an administrator or department chair, but most issues are resolved between staff members without 
mediation.  

Supporting Evidence: 
Union representatives 
Staff Handbook discussing communication 
Leadership Team 
District office monthly TinCan Newsletter 
Daily and weekly bulletin updates 
Common Planning Day meetings (All staff and department) 
Line of communication 
Website updates 
Code of communication  

 
 
 
 
 
 
 



A 4.1 

A4.1. Indicator: The school has procedures to ensure that staff members are qualified based on staff 
background, training, and preparation. 

A4.2. Prompt: Evaluate the procedures to ensure all staff members in all programs, including online 
instruction, are qualified for their responsibilities based on employment policies and practices, staff 
background, training, and preparation. 

Findings:  
Vanden has been NCLB qualified, all staff has to be CLAD certified and credentialed and highly 
qualified. The administration verifies all teachers qualifications before they can take on a new class or 
program. See Chapter 1. 
 

Supporting Evidence: 
Credential information is online at the CTC 
Background and Live Scan checks are required before hire 
Training workshops and required training for special programs 
Official teacher transcripts 

 
A 4.2 

A4.2. Indicator: The school has a process to assign staff members and provide appropriate orientation 
for all assignments, including online instruction and focused programs, to maximize the expertise of the 
staff members in relation to impact on quality student learning. 

A4.2. Prompt: Evaluate the process to assign staff members and provide an appropriate orientation 
process, including online instruction and focused programs, to maximize the expertise of all staff 
members in relation to impact on quality student learning. 

Findings:  
 
Vanden High School administrative staff provides orientation to all new teachers assigned to our 
campus.  This orientation provides them with information regarding school schedules, discipline 
procedures, facilities, and an opportunity to meet support staff with whom they will interact regularly 
such as site secretaries, counseling, and library staff. Additional training includes BTSA for new 
teachers and peer-to-peer training for paraeducators.   
 
Vanden sends staff members to training when needed to perform job duties and to enhance classroom 
instruction.  Over the last several years the district has contracted with Kagan to bring in training on 
cooperative learning and positive discipline.  This training is open to new teachers throughout the 
district and experienced teaching staff is offered this opportunity as well.  
 
Representatives from the English and math departments received PLC (Professional Learning 
Community) training and have implemented PLC working groups.  In addition to PLC training, English 
and math teachers have attended EAP training offered by CSU in order to better prepare students for 
this 11th grade assessment.   
 



Additionally, this year Vanden has transferred to Aeries.net and as part of that it there was additional 
training for teachers, administration and classified staff.   
 
The counseling staff attended suicide prevention training and regularly attends UC, CSU and 
Community College workshops to stay updated on current admission regulations and how to best serve 
students headed to two or four year colleges.   
 
Several staff members including a teacher, principal, and our new school social worker attended a 
school culture workshop.  The workshop gave staff tools to improve staff morale and school culture.  
The team came back from the training with short and long term goals and a myriad of ideas for 
icebreakers and teambuilders.   
 
Staff who express interest in professional development outside of district and site mandated trainings 
complete staff development requests. These requests are reviewed to determine if the training aligns 
with school and department goals and fund availability 

Supporting Evidence:  
Vanden sends staff members to AP training 
Specialized trainings (PLC, Kagan, EAP) 
New Teacher Orientation  flyer  
Suicide prevention training for counselors 
Aeries training flyer 
Counselors attend workshops for UC, CSU, CC’s 

 
A 4.3 
 

A4.3. Indicator: The school implements a clear system to communicate administrator and faculty 
written policies, charts, and handbooks that define responsibilities, operational practices, decision-
making processes, and relationships of leadership and staff. 

A4.3. Prompt: Evaluate the system used to communicate administrator and faculty written policies, 
charts, pacing guides and handbooks that define responsibilities, operational practices, decision-making 
processes, and relationships of leadership and staff. Determine the degree of clarity and understanding 
of these by administration and faculty. 

Findings:  
During the 2014-15 all departments across the campus developed uniform classroom standards, grading 
standards, and late work policies and published them on the department’s webpages. Same courses 
across departments developed uniform syllabi and several departments elected to post pacing guides 
online. Staff members were given release time during the school year or professional development days 
in the summer to complete this process and collaborate with colleagues.   
 
One of the difficulties that we have encountered over the past 5-10 years through changes in staff and 
administration are that many of the policies and procedures that were in place were not actually 
codified, but communicated verbally.  This proved difficult when new staff and administration came in 
trying to understand policy and which group had responsibility for decision making.  
 
 



Over the past two years, our  administrative team has worked to update the student and teacher 
handbook. There is a current Teacher’s Handbook online that is updated as needed. All 
additions/changes go through the Vanden Site Council Leadership Team and are communicated to staff 
either by email or Common Planning Day meetings.  
PACE posters are posted in most classrooms to remind teachers and students that personal growth, 
academics, community involvement, and employability are the focus of our school.  These posters were 
also updated this year to reflect the change from ESLRs to SLO’s.    
 
Vanden administration and faculty have many resources to utilize and have a high understanding of our 
responsibilities and expectations.  Three out of four members of our current administrative team have 
been at Vanden in some capacity for more than ten years.  This change has been extremely helpful in 
ensuring that informal processes for handling business have turned into clear guidelines and processes 
that can be followed by future teachers and administrative staff.   
 
The administrative shares decision making responsibilities.  While each oversees specific departments 
and students, each administrator is aware of issues on campus and can be approached to problem 
 
Teachers and staff also get a voice in adjunct duty assignments.  The Athletic Director puts out a survey 
asking staff what types of activities in which they would like to participate.  The Athletic Director then 
takes that information and assigns duties.  Almost every staff member ends up with a duty from their 
list.   
 

Supporting Evidence: 
- Leadership Team/Committees 
- Professional development 
- Digital Teacher’s Handbook 
- Online Pacing Guides created by teachers 
- Various committees (Safety, Discipline, Leadership, Facilities, etc.) 
- TUTA Contract 
- AESOP (sub website) 
- Emergency Procedures (packets in classrooms) 
- Mandated Reporter online training 
- Field trip guidelines and required paperwork to be completed by assigned deadlines 

 
A 4.4 

A4.4. Indicator: The school effectively supports professional development/learning with time, 
personnel, material, and fiscal resources to facilitate all students achieving the academic, college- and 
career-readiness standards, and the schoolwide learner outcomes. 

A4.4. Prompt: Determine the effectiveness of the professional development support, time and resources 
to meet the needs. To what measurable effect have the professional development/ learning activities, 
including coaching and mentoring, hands on student learning. 

Findings:  
Professional development is occurring and much of it is paid for by the school or district. Overall, most 
teachers and staff have access to the training they want and need; however there is some concern that 
not all staff have equal access and support to access training.   



 
Departments are moving towards collaborating in PLCs.  Common assessments and closer aligned 
curriculum are a visible indicator of change.  It is difficult to quantify the effect of the professional 
development, given that the testing changed and other factors also may influence student progress.   
 
All teachers had some training on the new technology (OneDrive) at the beginning of the 2016-17 
school year. This allows for easier collaboration through shared drive folders. 
 
9th and 10th grade English, Algebra and Geometry teachers had paid release days for Professional 
Learning Community (PLC) days this year. This allows for greater alignment of curriculum and 
assessment in those areas, as well as the ability to investigate questions such as the alignment of 
curriculum with the new testing.  Some teachers received PLC facilitator training last summer to assist 
with this PLC process. 
 
Math adopted new textbooks last year and were trained in how to use the new curriculum.  Algebra and 
Geometry teachers were trained in giving the new Common Core Interim Assessments this year. 
 
Some English teachers have participated in the Area 3 Writing Project over the last two years for 
curriculum development and are now putting assessments together.  They also attended a summer 
institute on teaching Advanced Placement courses.  The vast majority of department members attended 
the AP training so that they could create vertical teams necessary to prepare all students to take 
Advanced Placement classes.  The English department also adopted new textbooks in the 2015-16 
school year and attended a training over the summer to develop lesson plans and curriculum 
surrounding the new text.   
   
All science teachers received safety training this year.  Some are going to seminars on STEM for the 
new standards.  The new biotechnology class will likely include training for that teacher as well.  
Science teachers still meet on their own time on Wednesdays after school to plan together and align 
curriculum. 
 
All Special Education teachers were given training in Transition and Behavior Intervention Plans for 
IEPs this year.  Last year training included writing more complete IEPs and developing a template for 
notes. 
 
Many teachers participated in Kagan Cooperative Learning training over the past three years.  It was 
offered to all teachers. In fall 2016 staff received professional development for Aeries Gradebook and 
Schoolwires training during after school hours. 
 
Some Social Studies teachers participated in the History Project this year and some hope to attend 
professional development over the summer.  They will be getting new textbooks in 2017-18 and there 
will be some training that goes along with that.   
 
Currently all new TUSD teachers receive mentoring through BTSA. Finally, AP teachers in all subjects 
have participated in training. 

Supporting Evidence: 
Teacher training flyers (Kagan/OneDrive) 
BTSA Meeting records 
UCD History Project lesson plans 
Area 3 Writing Project notes 



 
A 4.5 

A4.5. Indicator: The school implements effective supervision and evaluation procedures in order to 
promote professional growth of staff. 

A4.5. Prompt: How effective are the school’s supervision and evaluation procedures? 

Findings:  
Over the last three years, the district, in partnership with Travis Unified Teachers Association, has 
transitioned to an evaluation that is aligned with the California Standards for the Teaching Profession.  
The evaluation system was piloted by volunteers and officially instituted during the 2016-17 school 
year.  
 
The new program calls for teachers and an administrator to make goals together using the CSTPs as a 
guide.  The goals need to be measurable and observable.  Teachers who do not have tenure are 
evaluated every year.  Teachers that are in years three to ten are evaluated every other year and 
teachers that have more than ten years of experience are evaluated every three  years.  There is also a 
portfolio option for teachers that would prefer to demonstrate their abilities with a project rather than 
with an administrative observation.   
 
Teachers and administrators have expressed an appreciation for the new system which allows teachers 
to set measurable goals and allows them to communicate the skills and strategies they are working on 
and what they would like administrators to provide feedback on.  The process is more concrete and less 
interpretive, the pre-observation forms and meetings allow teachers to set goals and share them with 
their evaluators, creating a partnership in the development and improvement of teaching practice.  

Supporting Evidence: 
Evaluation standards were set ~15 years ago, not in line with CSTP 
Evaluation Task Force Committee minutes 
New evaluation forms  
New goals sheet 
CSTPs 

 
 
 
A 5.1 

A5.1. Indicator: There is a relationship between the decisions about resource allocations, the school’s 
vision, mission, the schoolwide learner outcomes, the critical learner needs, the district’s LCAP and the 
Single Plan for Student Achievement (SPSA), the academic standards, and the college- and career-
readiness standards. The school leadership and staff are involved in the resource allocation decisions. 

A5.1. Prompt: Evaluate the extent to which the resources are allocated to meet the school’s vision, 
mission, the schoolwide learner outcomes, the critical learner needs, the student needs identified in the 
district LCAP and the SPSA, the academic standards, and the college- and career-readiness standards. 
Determine the extent to which leadership and staff are involved in the resource allocation decisions. 
What impact has the process for the allocation of resources made on student learning? 



Findings:  
Vanden High School’s financial resources are largely focused on academic achievement, as reflected in 
the LCAP and school budget.  A wide range of CTE classes support skills for the workplace 
(employability skills).  A new Special Education Workability program provides career services for all 
students with a curriculum support class.  Some financial resources are used towards other aspects of 
the mission and vision (civic responsibility, personal growth, community responsibility), but a lot of 
this work is done by individual teachers and staff. 
 
The high school staff did not participate in the LCAP process in large numbers and some people have 
concerns about stakeholder representation as a result of that.  There have been several impacts on 
student learning that have come from the LCAP allocations.  Vanden has a new tutoring program that is 
run by teachers after school.  The district is also renovating the old library to be the tutoring center.  
The tutoring center is set to open in January of 2017.  Currently there are four departments available in 
the tutoring center with plans to expand.  
 
The LCAP and SPSA also detail improvement in English and math scores.  There have been several 
ways that Vanden has made strides in both English and math.  The math department has added Algebra 
support classes (math Lab) to help students that are struggling in algebra get extra help.  Additionally 
both the math and English departments have adopted new textbooks and are working diligently in PLC 
groups.  Vanden’s SBAC scores in 2015-16 improved significantly. 
 

Supporting Evidence:  
 
Mission: Vanden High School is a community building personal and academic excellence, civic 
responsibility, and lifelong learning. Our schoolwide learning objectives are to develop personal 
growth, academic proficiency, community responsibility, and employability skills.  
 
LCAP/ SPSA  includes money for: 
Academic 

● Curriculum development 
● Math support via math lab classes 
● English support via ELD classes 
● PLC meetings paid for 
● Vanden tutoring center  
● Week long summer institute for secondary English teachers 
● High school summer school 
● Online courses for credit recovery 
● Improving access to A-G courses  
● Hands on robotics program 
● Implementation of biotechnology courses 
● Implementation of college and career readiness system 
● College tours 
● Technology use and training for students 
● Technology training for teachers 
● New ELA materials for 2016-2017 school year 
● AP testing fee reductions for students who qualify 

 
 
 



Positive nurturing environment/community/civic responsibility 
● Exploration of cyber bullying prevention 
● Attendance improvement 
● Kagan training 
● School Climate workshop and committee development 
● Classroom management training 
● Parents as partners  
● Student 2 Student program 

 
From other sources: 
In Special Education: Workability program 
Support for clubs 
Annual Student Job Fair  
 

 
A 5.2 

A5.2. Indicator: There are processes operating in relationship to district practices for developing an annual 
budget, conducting an annual audit, and at all times conducting quality business and accounting practices. 

A5.2. Prompt: Evaluate the effectiveness of the school’s processes in relationship to district practices for 
developing an annual budget, conducting an annual audit, and at all times conducting quality business and 
accounting practices, including protections against mishandling of institutional funds. (Note: Some of this 
may be more district-based than school-based.) 

Findings:  
The district has set procedures for creating budgets including internal and state audits.  There are two 
different systems in place, the overall school budget and the ASB and student expenditure system.  Both 
systems track expenses and ASB has a process for students to fundraise. Additionally, each department is 
given a small budget that can be spent at the discretion of the department chairs.  Most departments have 
discussions and vote on how to spend money.  Each department works with the principal’s secretary to 
keep track of the budget and expenses.  Most departments also have Cal-cards to use for spending 
department money and then they turn in receipts to the principal’s secretary.   
 
The ASB clerk has procedures in place to protect against mishandling of students funds.  All expenses 
must be pre-approved by the student council.  Advisors then have to request either a check for the 
company that they are buying something from or a reimbursement check with a receipt attached.  No 
money is spent without being reviewed and voted upon by the student council.  Every dollar collected by 
ASB either goes through the ASB clerk or is collected with a student council approved cashbox.  Every 
year the ASB clerk goes through an audit with both district officials and state officials looking over the 
meeting minutes from every ASB meeting and the paperwork to match up those minutes.   

Supporting Evidence:  
 
School Budget 
Department Chair Minutes.  
District LCAP Budget. 
Medical Science Budget 
Biotechnology Grant Budget  



Site Secretary (Darcel Tucker) Budget Binder   
Site Audit 
Travel and Conference records 
 

 
A 5.3 

A5.3. Indicator: The school’s facilities are adequate to meet the students’ learning needs, support the 
educational program (i.e., accomplish the vision, mission, and the schoolwide learner outcomes) and are 
safe, functional, and well-maintained. 

A5.3. Prompt: Determine the extent to which the facilities enable the school to maintain a learning 
environment to meet the educational health and safety needs of students. 

Findings:  
 
In 2015, our new library, a state-of-the-art learning facility, opened which providend the campus with an 
additional computer lab, classroom and study spaces. In its second year of operation, the library is filled 
to capacity most mornings and during most lunch periods.  Site campus monitors support the library 
technician with student management and safety.   
 
During the 2015-16 school year, the parking lot was renovated to accommodate more student parking and 
cameras were installed to increase security and student safety.  
 
In addition, the old library has been renovated as a student commons, where students can congregate 
inside and a part-time campus monitor has been hired to supervise this space.  This building serves as a 
student commons area before school, during lunch (when staff is available) and after school it serves as 
our tutoring center after school.  
 
There is a concern that due to increasing enrollment that we are outgrowing our facility.  
Currently there are an adequate number of classrooms for all staff, but we also have 21 teachers, about a 
⅓ of our teaching staff who are teaching 1.2 FTE.  If these positions were filled, teachers would have to 
continue sharing.  The district has made steps to accommodate growth by creating office space for 
teachers in several buildings so that they will have a space to prep outside of classrooms if necessary.  
 
District administration is committed to earlier recruitment and hiring this year. The Vanden 
administration and district administration want to eliminate the 1.2 FTE contracts because they are tough 
on morale.    
 
District and site administration continues to look for ways to alleviate the crowded conditions in the gym 
facility, specifically the girls’ locker room. The physical education department has suggested that one 
way to alleviate this problem is to lower class size or attempt to even out the numbers of girls/boys in 
each class so that there is adequate room for changing and storage of personal belongings.  There is a plan 
to install security cameras in the gym as a means to increase student monitoring.  
 
The facilities at Vanden are aging and as such, they require ongoing maintenance.  This has been 
challenging because as the facilities age little annoyances turn into bigger issues.  There are leaks in 
several buildings and ongoing HVAC issues as well.   
 



Our science department continues to operate from aging portables. While fume hoods are in classrooms 
that need them, optimally fume hoods would be present in every science classroom. 
 
We lack a single space that fits our entire community of students and staff. The district office and site 
administration are in talks of proposing a bond measure to local voters to address this.   
The proposed bond would be to build a new gym that can fit our growing population or a new science 
building because the science department is currently housed in portables.   
 
There is some concern about a lack of communication from the district about projects that may affect 
student and staff use of facilities.  For example, there was asbestos abatement done to the old library, but 
that meant that the attached computer lab was out of commission for several weeks. Additionally, when 
the new parking lot drop off area was added last year, they also added a new outdoor seating area for 
students which which resulted in additional lunch time and school day supervision areas with no 
allocation for increased personnel.  At times, site repairs have been slow to be resolved, including a 
sewage system issue near the main office.  
 
We are hopeful that the new district office representatives will help facilitate communication and speedy 
resolutions to ongoing needs.  The new staff in facilities and maintenance has expressed a desire to 
overhaul the work-order process in an attempt to cut down on response time.   Improved communications 
on site and with the district office is a school-wide goal.  
 
 

Supporting Evidence: 
 
-The girls’ locker rooms have insufficient square footage to safely accommodate a given gym class.  
-We lack a single space that fits our entire community of students and staff. Given that our mission 
statement declares that we are “a community,” the lack of a space for our community to collectively 
assemble seems like a problem.   
-Teachers are faced with sharing classrooms.  This leads to confusion for both the student and the teacher 
when students need additional curriculum support from their instructor after allotted instructional time.  
-Storage shortage for personal belongings of students. 
-Flooding can occur in the courtyard hallways when it rains 
-Fume hoods are not available in every classroom 
-The premises are often dirty. Classrooms are not consistently swept/vacuumed and areas are not 
consistently washed.  
-HVAC breaks down several times per year, leaving students with uncomfortable classrooms. This 
affects their ability to concentrate on learning. 
-Well-documented acoustical safety issues continue to be present.  
 

 
  



A 5.4 

A5.4. Indicator: The policies and procedures for acquiring and maintaining adequate instructional 
materials and equipment, such as textbooks, other printed materials, audio-visual, support technology, 
manipulatives, and laboratory materials are effective. 

A5.4. Prompt: Evaluate the effectiveness of the policies and procedures for acquiring and maintaining 
adequate instructional materials and equipment, such as technology tools and software, the support systems 
for technology, software, textbooks, other printed materials, library media resources, manipulatives, and 
laboratory materials for instruction including online. 

Findings:   
 
With the economic recovery there has been an increase in the ability to purchase new technology and 
examine our textbook needs.  During the 2014-15 school year the budget was reorganized to determine 
student needs by department.  Each department was assigned a per student dollar amount to purchase 
supplies and materials based on the number of students served by the department.  CTE, Visual 
Performing Arts and the Science departments are allocated a higher dollar amount per student due to 
materials required for experiments and projects.   
 
The technology committee, made up of members from each department, makes recommendations for how 
to spend the technology budget.  Teacher access to technology is becoming more uniform, with all 
classrooms equipped with projectors and document cameras. There is a district stipend for Technology 
Team leaders that we support technology on campus. They are the first responders for technology issues 
and determined whether district technology staff should be called in. The district Technology Director 
instituted a Helpdesk system in 2015.  When staff encounter a technology issue, a ticket is submitted and 
district IT personnel fix the problem if possible.  This system has greatly improved and technology 
interruptions in the classrooms and offices.  
 
There has been a huge improvement with student access to technology.  When the new library opened in 
2015-16 it had an additional computer lab, conference room, two laptop carts and a bank of computers in 
the main library room.  Additionally, the student commons computer lab was expanded and new 
computers were purchased.   
 
The district office also contracted with a new company for printing and copying services.  There have 
been several additional printers and copiers added throughout campus to help insure that everyone has 
access to printing services.  They have also overhauled the accounting of printing and copying so that it 
no longer comes out of department budgets, but instead is paid for by the school as a whole.   
 
A concern for many teachers has been academic dishonesty.  This year the school added a subscription for 
turnitin.com to help teachers scan work for improper citation and documentation.  There have been 
several trainings open to all teachers that was arranged for by our teacher librarian.   
 

Supporting Evidence: 
New library facilities 
Textbook room 
Williams Act inventory data 
Office 365, One Drive-sharing data,  



Database resources 
Turnit.com access 
Technology plan 

 
A 5.6 
 

A5.6. Indicator: The district and school’s processes for regularly and effectively aligning the Local Control 
Accountability Plan (LCAP) with site resource decisions ensures the continual availability and coordination 
of appropriate funds to support students’ achievement of the critical learner needs, the academic standards, 
college- and career-readiness standards, and the schoolwide learner outcomes 

A5.6. Prompt: Evaluate the effectiveness of these processes. 

Findings:  
 

● Objectives listed in the LCAP were implemented 2015-2016. 
● The facilities are insufficient for the size of the student population, which is also projected to 

grow rapidly. 
● Many classrooms have out-dated furniture 

 

Supporting Evidence: 
 

● Class-size reduction for freshman math and English  
● After-school tutoring program implemented, staffed by teachers and students. 
● Healthy student parent survey  
● Release time for PLCs 
● New CTE courses in biotech, medical science 
● PLCs develop common pacing guides and assessments  
● Actionable student performance data is not provided. Smarter Balanced scores are uninformative 

and therefore unactionable. 
● Stakeholders invited to LCAP meetings  
● Parents give input 
● Math support labs built into the master schedule 
● PLC leaders were given training 
● Robotics program expanded. Elementary schools are offering basic programming instruction 
● ELA is in process of new textbook adoptions (Social Science too) 
● Weekly all-call to parents 

 

 

 
  



ACS WASC Category A.  Organization: Vision and Purpose, Governance, Leadership, Staff, and 
Resources:   

Summary, Strengths, and Growth Needs  

Review all the Findings:  and supporting evidence and summarize the degree to which the criteria in 
Category A are being met. 

Include comments about the degree to which these criteria impact the school’s ability to address one 
or more of the identified critical learner needs (Chapter III).  

Summary (including comments about the critical learner needs) 

 
Vanden High School has many strengths in a variety of areas. Our student-driven schedule is one that allows 
students to advocate for their education and determine future academic goals. At the same time, we also 
provide them with the guidance they need to determine the best choices for their academic future. Our staff 
also provides a rigorous curriculum that proficiently prepares students for life beyond high school in either 
college or a chosen vocation and great strides have been made to provide students access to current materials 
such as textbooks and technology. The staff is strong at keeping up-to-date with the expectations of colleges 
in order to properly design their curriculum to align with what students will encounter once they have 
graduated. 
 
Along with this, we are utilizing the Professional Learning Community (PLC) model in the Math and 
English departments to continue to strengthen our curriculum. This time allows for the staff to develop 
inquiry questions based on the strengths and weaknesses and to keep the curriculum as current as possible. 
Common assessments are used to determine the strengths and weaknesses of the students as well as any 
adjustments that may be necessary. Teachers are also involved in a variety of committees that allow for 
input regarding the direction of curriculum, school wide goals and other large decisions on campus. 
 
Vanden utilizes a variety of mediums to communicate with parents, students and the community. We have 
a general website where information about the school can be found as well as specific details regarding 
individual classes on multiple teacher websites. Aeries is used to keep students and parents up-to-date on 
grades and assignments in each class. This is updated on a weekly basis and is another means by which 
communication is constant between home and school.  
 
One of the most prominent struggles Vanden faces is that of unequal class size among grade levels and 
departments. While 9th grade English was able to see smaller class sizes over the past two years, this is not 
consistent in other departments and grade levels. This is difficult on both students and teachers. Consistent, 
smaller class size would allow for more in depth feedback from teachers to students on assignments as well 
as more individual learning needs met for students. This is a constant concern for the school and it is 
frequently communicated to the district. 
There is concern regarding our school facilities and having sufficient space with which to house our growing 
school population. With the community surrounding the school growing, we are unable to provide enough 
classrooms for all teachers and this creates a more stressful teaching and learning environment for teachers 
and students. These physical struggles can be a detriment to the educational environment, however strong 
the curriculum and staff may be. 
Prioritize the strengths and areas for growth for Category A. 



Category A: Organization: Vision and Purpose, Governance, Leadership, Staff, and Resources: 
Areas of Strength 

 
Communication from school to home 
Up-to-date school website  
Safe school 
Quality of education, rigorous curriculum  
Well-qualified staff 
Multiple committees to provide opportunities for staff involvement 
Leadership process 
Math and english: PLC, smaller classes for 9th grade 
Aeries as a resource and communication tool 
Student driven schedule 
 
 
Category A: Organization: Vision and Purpose, Governance, Leadership and Staff, and 
Resources: Areas of Growth 

 
Class sizes are large 
Increased access to PLCs across discipline 
Facilities - HVAC, sewage, lack of cleanliness, rodent and pest issues ignored, acoustical health issues in 
band room, overcrowding in the girls’ locker room 
If fully staffed, not all teachers have his/her own classroom 
District to site communication needs improvement 
 
 
 
  



 

Category B:   Standards-based Student Learning: Curriculum 
Based on the criteria in each category: 

1. Review what currently exists based on the ACS WASC/CDE criteria and indicators. Online schools or 
schools that have online components should incorporate responses to the iNACOL standards listed 
below the correlated ACS WASC/CDE criteria. 

2. Evaluate the current program’s effectiveness based on the ACS WASC/CDE criteria and indicators. 
Use the analytical prompts to summarize the findings and evidence. 

Note: In some areas additional prompts have been inserted to emphasize the analysis related to online 
instruction. 

3. Support responses with analyzed, observable evidence. (See the list of areas to analyze and examine.)  
Note: Observable evidence includes a) examination of student work, b) observations of students engaged in 
learning and other aspects of the school program, c) student interviews, d) examination of hard data and 
information, and e) other observations/ interviews/discussions. 

4. The responses that include findings and evidence for each criterion within Categories A–E will form 
the basis of Chapter IV of the Self-Study report. 

 At the end of each category, provide an overall summary that includes comments about the school’s ability to 
address one or more of the identified critical learner needs 
Develop a list of aligned strengths and growth areas for each category of ACS WASC/CDE criteria (Categories 
A–E). 

 
B 1.1 

B1.1. Indicator: The school uses current educational research related to maintain a viable, meaningful instructional 
program that prepares students for college, career, and life. 

B1.1. Prompt: Evaluate how effective the school uses current educational research related to the curricular areas 
to maintain a viable, meaningful instructional program for students. 

Findings: Vanden High School continually works to improve and enhance curriculum by attending 
conferences, workshops, and trainings.  With the implementation of the Common Core State Standards, 
there has been a major emphasis on reinvigorating curriculum and instruction through professional 
development.  The following section breaks down the various ways that each department has stayed 
current with educational research.  
 
ENGLISH DEPARTMENT 
The English Department has been working diligently to adjust curriculum to meet the California 
Common Core Standards and to prepare students for post high school life as well as for the Smarter 
Balanced test.  The English department has worked together to update curriculum including the 
adoption of a new anthology, selecting and implementing literature circles in 9th and 10th grade as a 
supplement to our novels-based curriculum, and including more workplace documents and creating 
writing assignments and writing prompts with real-world application. The district provided teacher 
release time to work in partnership with the UC Davis Area 3 writing project. In addition to learning 
strategies, these workshops, which spanned over two years, provided opportunity for the department to 
work together to determine what skill a student who leaves Vanden High School after four years should 
master. In 2015, members created common syllabi for each grade level and department policy 
expectations. This ensured that rigor and research-based methods were utilized across the department. 
Development of uniform policies and curriculum have been helpful with the recent department turnover 



and several new teachers added to the English department.  
 
Members researched the effective use of Independent Reading and developed a process and policy that 
is followed throughout the department.  Research and strategies based upon the work of Stephen 
Krashen, Penny Kittle, and Kelly Gallagher were used to form its implementation. In partnership with 
the school librarian, the emphasis was placed on student choice and the development of habitual life-
long reading. 
 
9th and 10th Grade English Teachers participated in teacher led PLCs for the past two years to develop 
curriculum maps, performance tasks, and rubrics. 9th grade teachers used Jim Burke’s models to 
develop their units to insure rigor and Common Core compliance. PLCs extended across the grade 
levels, grades 9-12 will meet during the 2016-2017 school year.   
 
Two teachers were selected to attend the Globe Education Academy, a partnership with UC Davis 
Department of Education and the Globe Theater in London, attending teacher training at the Mondavi 
Center in Davis and in London on interactive strategies.  Globe strategies were shared with the 
department in teacher-led workshops and brain-based live action strategies were incorporated in lesson 
development. 
 
Nearly the entire department attended AP Language and Composition,  AP Literature and Composition, 
or Pre-AP training during summer in 2016.  The purpose of this training was to ensure that all teachers 
in the department from AP teachers to English 9 understand the skills and expectations that are 
necessary in AP-level success and to effectively articulate Honors/AP curriculum.  
 
Some English teachers attended the District sponsored Kagan training. Kagan strategies focus on 
student centered activities that involve active student engagement as well as the “soft” skills many 
employers increasingly desire in employees such as collaboration and effective communication.  
 
One of the ways that the English Department ensures that its curriculum and training remains viable is 
by attending professional development. Members have attended the following:  seminars and 
workshops: 

● PLC Facilitator Training 2015,  
● Kagan Training 2014, 2015 
● SCT Teachers’ Symposium  2014, 2015, 2016  
● Shakespeare-a-palooza Workshops 2014-15 
● Asilomar Conference for Teachers of English 2014 
● Kate Kinsella Reading Strategies Workshop 
● Get Focused Stay Focused 
● CSU Early Assessment Program Training 
● Area 3 Writing Project Super Saturday Series 

 
SCIENCE DEPARTMENT: 
 
The Science department works continuously to improve curriculum by meeting regularly and working 
cooperatively to update labs and lessons.  The Science department has also been revamping curriculum 
to adjust to the new Next Generation Science Standards.  The science department works weekly to 
develop assessments, innovate curriculum and calibrate grading of labs and assessments.   
 



Members have attended:  
● Two day Common Core/NGSS  
● SCOE NGSS workshop  
● CSTA 2013, 2014, 2015 
● Educating for Careers Conference in Sacramento  
● STEM Success Workshop (National Science Foundation)  
● AP Workshops for AP Bio & AP Physics 
● Science Safety Training  
● NGSS Lesson Study 2013 - 2014 and ongoing 
● Closing the Achievement Gap in Math & Science (CAGiSM)  
● NGSS Summer Institute  
● Kagan Training 
● Sonoma County Office of Ed NGSS workshop  
● Science in the River City 
● Super Science in the River City 

 
MATH DEPARTMENT 
 
Vanden’s Math Department has been working to implement the California Common Core State 
Standards in their curriculum. The teachers have been divided into PLC’s for Algebra and Geometry. 
Math adopted new textbooks for Algebra I, Geometry, and Algebra II to improve alignment with the 
Common Core. The department has decided to implement performance tasks that are similar to the 
performance tasks on the Smarter Balanced Test. These types of problems allow the student to apply 
the math learned in class to real-life settings and to analyze and synthesize the material covered.  
 
The Geometry PLC examined some of the performance tasks using Bloom’s Taxonomy and noted that 
it required all levels of thinking. In addition, the math department received Kagan training which helps 
strengthen student participation and cooperative learning in the classroom.  
 
Some math teachers attended training presented by faculty from the CSU system. This series of 
workshops provided strategies for improving achievement on the EAP exam as well as improving 
readiness for college level math. The math department implemented Math Lab courses to improve 
struggling students’ understanding in Algebra 1, Algebra 2 and Geometry. The students have access to 
before and after school tutoring with credentialed teachers and student tutors. 
 
New textbooks were adopted for AP Calculus during the 2015-16 school year. The textbook chosen 
provides resources to offer AP Calculus BC in the future.   
 
One of the ways the Math Department ensures that its curriculum and training remains viable is by 
attending professional development. Members have attended the following:  seminars and workshops: 
 

● PLC Curriculum Development  
● Smarter Balanced Training  
● Kagan Training 
● Asilomar Math Conference,  
● CSU Early Assessment Program 2015 
● UC Davis Math Project 
● Aeries Training  
● BTSA Support Provider Training            



● PLC Facilitator Training  
● AP Calculus Workshop  

 
 
CTE 
 
The CTE department is the authority of real-world learning experiences.  From military training, to 
internships with local businesses, to partnering with Physics courses to design the ultimate gym, and 
creating a plan to measure the acoustics of the new library. The CTE department has been working 
diligently to update curriculum and to incorporate 21st century learning standards.    
 

● PLC training 
● SCOE California Common Core State Standards training 

 
 
JROTC 
 
JROTC uses Headquarters JROTC curriculum in accordance with JROTC instructions and Curriculum 
Guide. Curriculum must include a 40/40/20 percent mix of Leadership Education, Aerospace Science 
and Health & Wellness. JROTC must produce a seven-year curriculum plan each year outlining what 
courses, units, and chapters will be taught to each cadet level ensuring no cadet repeats curriculum 
during their four-year period. 
 
JROTC has essential assignments for each cadet level, and they are posted on the JROTC website.The 
school’s Curriculum Guide is updated each year defining courses and prerequisites. ROTC instructor 
takes college classes in social studies, technology, physical fitness, and student mental health. All 
JROTC curriculum is approved and provided by Headquarters AFJROTC. 
 
BUSINESS/MEDIA/TECHNOLOGY 
The Business/Media and Technology teachers are constantly working to help students gain work 
experience in fields in which they are interested.  Vanden partners with local businesses such as KUIC, 
our local radio station to help students qualify for internships.   

● Externship at KUIC-FM Radio 
● Externship at tech firm 
● Externship at temp service 
● Externship at back to front printing 
● Instructors attend Solano Community College classes to manage knowledge of updated 

technology 
● Vanden/Solano Community College articulation partnership 
● Frequent professional development with industry partners to maintain updated technology and 

training 
 
 
AUTOMOTIVE 

● ASE Testing Site  
● Externship at local garage.  Teacher worked at German Car Service and Repair 
● Work with UTI to allow students vocational track education 
● Subaru summer training (32 hours) 

 



MEDICAL SCIENCE 
● Instructor is a Registered Nurse 
● Access to guest speakers from the community 

 
 
ROBOTICS 

● Mentors from the community 
● Former alumni return to Vanden to help students 
● Multiple competitions to expose students and instructors to real-life problems and solutions 
● Students use CNC, lathe, laser cutter, MakerBot 3D to help construct and create parts needed 

for robot construction 
 
 
ENGINEERING/MANUFACTURING 
Uses  AutoDesk Inventor, Revit to help students learn current software being used in the industry.  
 
COUNSELING DEPARTMENT  
 
The Counseling Department is committed to providing up-to-date career and college information to 
students and parents.  

● All four counselors attend annual University of California High School Counselors Conference 
to stay current with UC updates/trends/info 

● All four counselors attend annual California State University High School Counselor 
conference to stay current with CSU updates/trends/info 

● CSU East Bay HS Counselor Conference (Preview of Degree Programs offered at East Bay) 
● Counselors attend various California community colleges each year to learn about new 

programs offered at CCC campuses that our students attend after graduation: 
○ Solano Community College 
○ Sacramento City College 
○ Napa Valley Community College 
○ Diablo Valley College 

● Counselors attend technical/private schools to update knowledge about programs: 
○ Institute of the Arts, Sacramento 
○ Universal Technical Institute, Sacramento (Automotive) 
○ Grand Canyon University HS Conference 

● Military Academy Conference (re: US Military Service Academies/appointment process) 
● Introduction to Naviance training 
● California Student Aid Commission (Financial Aid) 
● College Board Conference (PSAT/SAT/ACT) 
● Suicide Intervention Training 
● Financial Aid workshops 
● College Board workshops 
● Classroom presentations to present PSAT, SAT, and ACT information to students 
● Counselor one-on-one annual meetings with students individually to discuss graduation and 

post-secondary plans 
● Develop a four plan year plan for each individual student 
● Student newsletters 
● Counseling website 

 
 



HISTORY SOCIAL SCIENCE 
 
A significant portion of the Social Science department has participated in professional development. 
Department members regularly attend trainings put on by the UC Davis History project to develop new 
lessons and maintain a current and research-based curriculum that is also engaging.  Department 
members attended Kagan training offered by the district over the last two years. With the recent 
revision of the AP U.S. History curriculum, AP teachers attended training and revised course 
curriculum to reflect the new requirements. In addition, new Economics textbooks and AP World 
History resources have been adopted. The AP World History teacher attended training over the summer 
to prepare for a return of the class after a several year hiatus.  
 
The AP US History teacher is a veteran AP Reader. The Academic Decathlon team has won fourteen 
consecutive Solano County championships and two California State championships. Several members 
of the department are either currently enrolled or have completed Masters in Education degrees.  These 
degrees focus on teacher research and employing the latest educational theories in classroom practice. 
 
In addition, department members have been updating and aligning curriculum over the last three years.  
Each section has essential assignments that all students complete, ensuring alignment to state standards.   
 

● UC Davis History Project 
● Kagan Training 
● AP U.S. History Reader 
● AP training (U.S. History, World History) 

 
 
 
FOREIGN LANGUAGE 
 
Foreign Language as a collective group does not use any current educational research to update/inform 
curriculum.  The department collaborates and discusses best practices and individual teachers may 
modify curriculum to reflect updated practice; however, funding for updated resources has not been 
allocated in many years.   The Latin curricula has included more spoken components, though this 
would be easier with updated resources.  
 

● Goethe Institute Professional Development 
● Teachers lead group tours where world languages taught are spoken (Germany, France, 

Mexico) 
 
 
SPECIAL EDUCATION 
 
Special Education staff routinely attend Common Core approved curriculum trainings offered to 
general education staff in their area of expertise. Special Education staff modify, scaffold, differentiate 
and develop curriculum to meet individual students’ needs and enable them to access general education 
curriculum. Special Education staff continually monitor and report students’ academic, social, and 
emotional progress through the IEP process.  They make changes to their instruction based on this 
information.  
 

● PECS training- Level  



● Clinical Supervision courses for CFY 
● Speech Pathology Group (courses included social skills, ELL learners, CSS, ASD, Stuttering, 

Voice Disorders, Selective Mutism, Dysphagia, Parents of children with disabilities, Speech 
Skills, Low tech AAC device use, Language skills)SPED policies and procedures 

● Kagan Strategies 
● Globe Education Academy workshops 

 Evidence: See professional development listed above. 

 
 
B1.2. 
 

B1.2. Indicator: The school has defined academic standards and college- and career-readiness standards for each subject 
area, course, and/or program. 

B1.2. Prompt: Determine the extent to which there are defined academic standards and college- and career-readiness 
standards for each subject area, course, and/or program that meet state or national/international standards and, where 
applicable, expectations within courses that meet the UC a-g requirements. (This includes examination of the annual 
submission of course syllabus approval to UC for all AP courses. Verify that the facility requirements for "wet labs" are met 
for all lab science courses.) 



STANDARDS ALIGNMENT (Whole School) 
Findings: 
 
All disciplines follow both state and Common Core Standards.  Core curriculum disciplines are working to align 
and update curriculum with Common Core, NGSS and the new California Social Science Framework.  All of our 
Science facilities meet requirements for ‘wet labs’ and are used regularly by course-alike teachers.   
 
The district, and Vanden in particular, is working to update textbooks across the curriculum.  There was a 
moratorium on new textbook adoptions during the economic downturn.  However, over the last three years the 
math and English departments have gone through new adoption cycles as well as World History and Economics. 
Adoptions are planned for 2017 in US History and Psychology.  There are still several courses that are working 
with outdated textbooks, but those courses are generally supplementing provided course materials with outside 
resources.   
 
In 2014-15 Vanden updated and aligned all course syllabi and curriculum maps.  This reflected a year of 
department work, collaboration, conversations, and compromises.  Each department has uploaded their course 
syllabi and course standards to the Vanden website.   
 
In 2015 Vanden sent several departments to PLC training. The venture towards PLC’s included release and 
training time for departments to meet and plan course curriculum maps, vertical alignment, norming, 
                 -English 9 PLC: 10 release days 
                 -English 10 PLC: 10 release days 
Common Planning meetings every two weeks for department alignment and campus-wide collaboration.  This 
includes continuing the work that began at PLC training.  It was during this collaborative time as well as during 
3 paid work days during the summer that teachers developed and maintained pacing guides and common syllabi.                                                                                                                                                       
               
COLLEGE AND CAREER READINESS 
 
Findings: 
            
Vanden continually maintains a high graduation rate.  99% of the class of 2016 walked across the stage and 
graduated with their class.  Counselors meet with students individually and describe the transcript as the ticket to 
post secondary goals.  When discussing post-secondary goals, counselors compare students transcripts to A-G 
requirements to make sure that students are on track and if they are off track, counselors help students to make a 
plan to remediate classes. The A-G rate is something that we are actively working to improve.  At a rate of 45%, 
the A-G rate is a source of much discussion, especially as we are going through the WASC process.  As a staff, 
we have identified the D-F rate as a contributing factor in our A-G eligibility percentage.   
 
Vanden offers Advanced Placement courses in a variety of departments, including several new AP courses in the 
last several years.  AP Physics, Biology, Statistics, Calculus, Government, US History, World History, 
Macroeconomics, Microeconomics, English Language and Composition, Spanish, Studio Art, Music Theory, 
and Computer Science.  These additional AP courses were added because of student requests.   
 
The Vanden curriculum guides show all the courses that meet A-G requirements.  Several elective courses 
including the Vanden leadership class has recently gone through the process of becoming A-G eligible.  We are 
currently working on strategies to improve A-G eligibility, including making a more comprehensive effort to 
communicate with parents and students the advantage of A-G eligibility.  This is also tied to a secondary issue.  
The D and F rate, particularly amongst 9th and 10th graders is a contributing factor in the A-G eligibility rate 
lag. 
 



Counselors are available one day per week at lunch during the college application period to assist students in 
correctly completing their college applications.  
 
STANDARD ALIGNMENT (Whole School) 
- curriculum guide  
- syllabus 
- textbook adoption approval form 
- new course approval form 
- AP course approval form 
- Board Minutes  
- Dept. website link 
- Common Planning Day calendar 
- sample pacing guides with embedded standards  
- sample lesson handouts with embedded standards  
- student work 
- department assessments 
 
 
 
 
SPECIAL EDUCATION  
 
Findings: 
The Special Education department provides a myriad of different avenues to support students in their transition 
between high school and post high school options such as higher education, the military or careers.   

● Workability Specialist is available five days a week to assist student in pursuing employment 
opportunities and career/college goals. 

● Workability Specialist helps students create and update individualized transition portfolios. 
● Workability Specialist assists students in creating California Career Zone accounts to help students 

explore career options/requirements and colleges that support their future career goals.  
● Workability Specialist collaborates with Counseling Department to coordinate field trips to local 

community colleges. 
● Workability Specialist coordinates a guest speaker from Job Corps. 
● Workability Specialist collaborates with CTE Department to coordinate job fairs. 
● Workability Specialist coordinates with Solano County Workability Alliance Committee to provide 

information to families and students regarding post-secondary services at annual Solano County Office 
of Education Transition Fair.  

● Students with IEPs are evaluated annually for their strengths and areas of need, from which an 
Individualized Transition Plan and related goals are developed.  

● Special Education staff continually collaborated with students, their parents, general education teachers, 
counselors, administrators, and additional school staff regarding students’ overall preparedness for 
college, career and life.  

 



EVIDENCE 
 
- Workability job board flyer. 
- Sample of student transition profortilio. 
- See website: ca.careerzone.com 
- Copy of field trip forms for Solano Community College and Diablo Valley College. 
- Copy of outside guest speaker approval form (for Job Corps). 
- Job fair flyers. 
- Directory of Transition Fair resources and agencies. 
- Samples of job application and resumes completed by students with assistance of Workability Specialist.  
- Sample of Individual Transition Plan. 
- Copy of Parent Consent/IEP sign in page demonstrating collaboration of school stuff, students, and family. 
 
COLLEGE AND CAREER READINESS 
 
The CTE department offers an array of courses to aid in making students both college and career ready.  These 
courses are designed to meet our district standards for career pathways and to offer students real world 
experiences from the safety of the classroom. Vanden’s student centered master schedule allows student 
preference to guide the CTE and Elective Courses that are offered.  Several CTE teachers have started new 
courses in response to student interest including Video Game design and Video Production courses.   
CTE offerings: 
Auto  
Auto Theory • Auto Mechanics  
Business/Media/Technology Year 1 and Year 2 • 
Intro to Business • Information Technology • Business Law/Recordkeeping • Video Game Design • Web Design 
and Multimedia (Year 1 only) • Video Production (Year 2 only) • Entrepreneurship Education 
Careers in Education  
Communication • Journalism • Advanced Journalism or • Desktop Publishing I • Desktop Publishing II, III, IV  
Engineering •  
Construction/Production (Wood) • Engineering/Manufacturing Tech • Engineering/Drawing/CAD 1 • 
Eng/Architecture/ CAD 2 • Architecture/CAD 3 • CAD Special Problems 4  
JROTC • AFJROTC Aero Science I • AFJROTC Aero Science II • AF JROTC Aero Science III • AF JROTC 
Aero Science IV  
Robotics • Robotics • Engineering/Manufacturing Tech • Principles of Engineering Robotics • AP Computer 
Science • Automation Engineering 
Medical Science 
CTE instructors went to County Office of Education and did curriculum alignment to standards and the creation 
of standard aligned pacing guides. The CTE department is also working towards creating a PLC to continue their 
work.                                                                               

 
B 1.3 

B1.3. Indicator: There is congruence between the actual concepts and skills taught, the academic standards, the 
college- and career-readiness standards, and the schoolwide learner outcomes. 

B1.3. Prompt: Evaluate the extent to which there is congruence or consistency between the actual concepts and 
skills taught, the academic standards, the college- and career-readiness standards, and the schoolwide learner 
outcomes. 



Findings:  
 
PLC Work: PLC’s have been formed within several departments, including math and English, with the 
goals of aligning curriculum, encouraging uniformity in teaching strategies, and articulation between 
various grade levels 9-12.  PLC groups have been developed to update curriculum to meet CCSS 
standards and to help include skills-based lessons.  This shift away from coverage and toward skills has 
meant collaborative work and a re-tooling of curriculum that included all department members.  During 
the 2016-2017 school year, there was an extension of the PLC concept to include all departments.  
Department members or subject areas could make a proposal for something they wanted to work on, 
such as incorporating and creating project-based learning concepts into curriculum.  Once proposals 
were made, they were reviewed by the administrative team and then time was allotted to work on the 
projects.  Some teams asked for release time to work on their projects while others preferred a Saturday 
work day where each person was compensated at curriculum rate.   
 
JROTC: The Vanden JROTC program prepares kids for career readiness by teaching leadership skills. 
Third and fourth year students each have leadership role in the JROTC core. The cadet guide lays out 
the requirements and protocol that each student should follow. Third and fourth year students are 
required to keep job folders and update them bi-quarterly. They are also required to create and run a 
community service event. This entails keeping a 6-part folder with details of the creation of the event, 
the event content, and the culmination. These students are also required to report on the students within 
their leadership group including writing performance  evaluations on these students. 
 
CTE: Students are prepared for career readiness through courses taught within our CTE department. 
CTE department has relationships with the business community through industry partnerships. Students 
are taught auto-care and repair skills, word processing and spreadsheet usage, problem solving and 
cooperative learning, foundations of teaching, educational theories and learning modalities for children. 
 
School-wide: Vanden is making a school-wide effort to implement Common Core standards.  One of 
the ways that Vanden works to incorporate real-world skills into our academic setting is through a 
tough Academic Dishonesty Policy.   We are in the implementation phase of using turnitin.com an 
online site that helps patrol for plagiarism.  Cutting down on plagiarism is key because not only does it 
ensure that students are taking personal responsibility for their work, but it also teaches students to give 
credit to others for their hard work and intellectual property.  These skills are indispensable moving into 
college and careers, and there have been many high profile instances of plagiarism, academic 
dishonesty, copyright infringement.    
 
Common Core adopted textbooks are being used to implement curriculum updates that include teaching 
skills instead of just content. 
 
AP classes are preparing kids for AP exams and college readiness.  The number of students taking the 
AP Exams and the number of AP courses offered has increased over the last several years. The Vanden 
AP program has also seen an increase in AP scores at the same time that we are offering more courses 
and additional sections of current AP courses to make sure AP classes are more accessible to more 
students.  AP courses are extremely rigorous and by offering more courses and increasing access to 
classes more students are exposed to the types of skills they will need to succeed in higher learning.   
 
A math tutoring center has been established to encourage success and offer support to students in all 
levels of math. This lead to a tutoring program that is available after school in the new student 
commons that incorporates all subject areas with credentialed teachers.  This after school tutoring 
program is designed to help all students, but is one way that Vanden is attempting to lower the D and F 



rate.  Lowering the D and F rate will also help us to increase our A-G eligibility rates.   
 
Special Education: Students with IEPs 15 and ½ or older have college and career transition goals that 
are worked on either with their case manager or in their Curriculum Support class. Workability 
specialist comes into Curriculum Support twice a month to deliver instruction on college and workforce 
preparedness. 
 

Supporting Evidence: 
● Minutes and calendar of scheduled meetings from PLC groups, certificates of participation in 

trainings (math and English) 
● PLC’s exist in Math and English and meet regularly (math and English) 
● Math and English textbooks aligned with Common Core Standards (math and English) 
● Community service events, evaluations, and student-led events (NJROTC) 
● Medical Science class, Robotics, job fairs, collaboration with SCC and SCOE (CTE) 
● Policy exists in student handbook; statistics from citations of infractions (school-wide) 
● Results of AP exams over past years (school-wide) 
● Attendance sheet can be provided (tutoring center) 
● Tutoring Center schedule (tutoring center) 
● Sample of IEP Individual Transition Plan page. (Special Education) 
● See Workability evidence linked to section B 1.2. (Special Education) 

 
 
B 1.4 

B1.4. Indicator: There is integration and alignment among academic and career technical disciplines at the school 
and where applicable, integration of outsourced curriculum into the program so that curricular integrity, reliability, 
and security are maintained. 

B1.4. Prompt: Evaluate to what extent is there integration among disciplines and where applicable, integration of 
outsourced curriculum into the program so that curricular integrity, reliability, and security are maintained. 

Findings:  
 
School-wide: Vanden classes that are offered integrate diverse teaching strategies to engage students 
and teach them applicable skills. There is also some outsourced CTE coursework happening especially 
between CTE and Science.   
 
Math: Math offers hands-on activities in which students engage in mathematics and use technology. 
This crosses into the discipline of science (gathering data, making hypothesis, and drawing conclusion 
from data collection). Currently, our statistics teacher is working in concert with the Robotics teacher to 
develop a computer science program that integrates mathematics skills as they are applied in code 
development.  
 
Science: In Science, students are working with hands-on lab in biology and chemistry. Science also has 
a new program, biotechnology.  In Physics, some students also take on solving real-world problems on 
our campus by conducting experiments and then working with the architecture and design class to come 
up with a solution.  Additionally, there is a Biotechnology course that is a CTE course, but is taught by 
a credentialed Science Teacher.   



Outside of the core classes, there are classes at Vanden that offers training and job preparation 
● JROTC engages students in military discipline and routine. 
● Architecture class practice drawing up floor plans 
● The Robotics team and class work with both Science and CTE teachers to integrate not only the 

ability to plan, but to actually build the robots to compete.   
● The VAPA department creates art and performances, often training students into college 

preparation in those majors. There are also chances for interdisciplinary practices in the 
musical, set creation, etc. 

● Careers in Education provides students the opportunity to work with elementary school 
teachers as teacher assistants, gaining experience in child development, lesson development, 
and classroom management. 

 
Special Education: Special Education Resource teachers co-teach with general education teachers in 
the general education classrooms for the following subjects: English, Math, and Science. Special 
Education Instructional Assistance push out in general education classes to assist with instruction and 
bring back knowledge to assist students in Curriculum Support. Workability integrates writing and 
reading skills into student activities.  
 
Social Science:  As part of a larger unit on elections and voting rights, some government teachers 
encourage students to volunteer on political campaigns and even provide leads and contacts for students 
to pursue this track.  This directly correlates to helping students build work and communication skills 
and also gives students first-hand experience with the election process.   

Supporting Evidence: 
 
Curriculum Guide 
 
Building plans for new Science building 
 
JROTC Photos/program handbook/classroom observations 
 
Robotics: Awards/Photos 
 
Academic Decathlon, AP, Cyber High: proctored assessment of outsourced curriculum  
 
Arts Integration: Set design, music, publicity (program) 
 
 
Special Education Evidence: Copies of teaching lines and Instruction Assistance daily schedules.  

 
B 1.5 

B1.5. Indicator: The school articulates regularly with feeder schools, local colleges and universities, and technical 
schools. The school uses follow-up studies of graduates and others to learn about the effectiveness of the curricular 
program. 

B1.5. Prompt: Determine the extent to which the school articulates curricular programs and expectations with its 
feeder schools, local colleges and universities, and technical schools. Explain how the school uses follow-up studies 
of graduates and others to learn about the effectiveness of the curricular program. 



Findings 
 
Articulation with our feeder school Golden West Middle School occurs regularly in specific 
departments such as English, Math, Music, and Special Education.  We recognize that increased 
communication and curriculum development benefits students, however there is a noticeable need to 
communicate and articulate across the disciplines.   
 
The Special Education department works with Golden West to determine proper placement for students 
when they arrive at Vanden.  Case managers work together to talk through IEP progress and 
expectations for SPED students as they transition to high school.   
 
Math has an Algebra Support Determination test for Golden West Students. This test was created to 
determine which students qualify for additional supports such as Algebra lab (or support Algebra).  
This test was developed in collaboration between a Golden West Math teacher and Vanden Math 
teacher.  Additionally, the test is administered by the two instructors in the Spring of 8th grade to 
determine placement as students request their classes for freshmen year.   
 
The English department works together to determine student eligibility for English 9 Honors.  Vanden 
teachers have visited with the students and parents to share information regarding the rigor of this 
course and the benefits.  In addition, both departments worked together, communicating on textbook 
selection during the last adoption cycle and novel selection. Novels at both levels were identified and 
selected with the goal of improving students’ ability to read books with higher lexile levels and to 
scaffold curriculum to ensure student success with the materials they will encounter at Vanden. 
Teachers from both departments collaborate annually with students in grades 7-12 as part of 
Shakespeare-Palooza, an event where students perform excerpts of Shakespeare’s plays that are taught 
each year.  The Vanden High School Librarian teaches information literacy skills such as: web 
evaluation, effective search strategies, and database usage.  
 
The music department at both sites work together to develop articulation between schools. Vanden 
band members tutor Golden West music students weekly and hold joint Solo and Ensemble 
competitions and concerts annually.  The Vanden music departments conducts band placement 
auditions for 8th graders at the end of each school year.  
 
Golden West Program Preview Night is an opportunity for Golden West parents and students to 
experience the wide array of electives available at Vanden. Vanden teachers and students make 
presentations about the programs that are offered and what students have gotten out of them throughout 
their tenure at Vanden.  This preview night includes teachers from CTE, Foreign Language, CTE, 
Leadership, Journalism, Yearbook and VPA.  Preview night occurs before students fill out their high 
school course selection and helps students and parents see the variety of classes, what those classes are 
like and how classes can add to student’s educational future.   
 
Counselors meet with 8th graders to discuss high school graduation requirements and college A-G 
Requirements. Vanden counselors make a presentation to parents at the 8th Grade Preview Night 
regarding High School graduation requirements and College A-G courses.               

Supporting Evidence: 
 
List of courses meeting A-G Requirements curriculum guide 
 
Curriculum guide showing classes that meet dual credit (Business, Auto Theory) e.g. CSUEB 3.0 



college credits per year for Academic Decathalon.  AP credit for passing exam based on university 
discretion. 
 
Calendar showing college representative visits and Solano Community College visits on campus once a 
week to work with seniors 
 
Calendar showing Workability field trip to Solano Community College to register students and LUCE 
Field Trips to colleges  
Calendar of meetings between Vanden and GW Special Education Departments 
 
Copy of Math placement test for 8th grade students 
 
Calendar of meeting between Vanden and Golden West English Department, copy of books, meeting 
notes regarding book selection 
 
Calendar showing Golden West Preview Night, flyers for preview night, pictures of preview night 

 
B 2.1 

B2.1. Indicator: All students are able to make appropriate choices and pursue a full range of realistic college and 
career and/or other educational options. The school provides for career exploration, preparation for postsecondary 
education, and pre-technical training for all students. 

B2.1. Prompt: Evaluate the effectiveness of the processes to allow all students to make appropriate choices and 
pursue a full range of realistic college and career and/or other educational options. Discuss how the school ensures 
effective opportunities for career exploration, preparation for postsecondary education, and pre-technical training 
for all students. 

Findings: 
 
Vanden HS provides a wide range of choices for students to develop their interests and career and 
educational exploration.  Parent emails and Sunday night informational phone calls provide information 
regarding grade specific information. 
 
The Vanden HS Counseling department works diligently to ensure that all students are aware of their 
course options and they communicate this information both in person and online.   
 
The Counseling Department provides the student handbook and course guide online and the school 
website is updated weekly with various departmental information and current events. The counseling 
website and curriculum guides are available online for technical or college-bound students and paper 
copies in counseling office. Counselors make regular visits to classrooms with grade-specific 
information, meet one-on-one with students, and arrange regular visits from representatives of different 
branches of the military during class hours and lunch. They also administer the ASVAB, college and 
career fairs, use of Parchment.com a transcript service. 
  

● Teacher recognition cards” help direct students through teacher feedback. 
● Student driven scheduling, if demand is sufficient. 

 
 



The Counseling Department creates graduation remediation plans for student who do not meet the 
required number of credits to graduate.This plan could include attendance in Cyber High, summer 
school, or retaking of a class.   
  
Evaluating the effectiveness: 
 
We are able to determine graduation rates, overall GPAs. We also get PSAT, AP, SAT, and ACT test 
information on students who take those exams. Registrar can access information from Parchment.com 
to determine to where our students are having transcripts sent.  
This is an area where we can improve. Our district is in the process of implementing Naviance, an 
online tool designed to assist students, parents, and counselors with the development of academic and 
career plans. We hope that once implemented, the program will have the potential to assist us in 
determining the post high school plans of our students and providing evidence for us to analyze 
program effectiveness. Vanden also has active alumni groups that could be a resource to determine 
success in the years following graduation. 
 
Area of growth: 
 
Naviance has the potential to be an effective supplement to our counseling services. There is still a need 
for staff to be trained and timeline for implementation created.  
 
Continued work needs to be done in providing information to students regarding AP classes as the 
program expands. It would be beneficial for parents and students to have a clear understanding of the 
program expectations and obtaining college credits. We are working to develop more consistencies 
between departments as far as AP prerequisites and entrance requirements. 
 
A regular process to review student performance data is needed to increase data analysis and evaluation 
of program effectiveness. 
 
Special Education: 
In order to assist student in determining and preparing for their post-secondary plans, Special Education 
staff have students complete a Work Preference Inventory. 
 
Students’ post-secondary goals and preparation activities are recorded on the IEP Individual Transition 
Plan page. Students receive annual College and Career Awareness services as a part of their IEP. 
 
Special Education meet with Certificate track students to develop an Adult Transition Program plan and 
refer them to agencies they will need after high school graduation. 
   

Supporting Evidence 
Graduation Remediation Plans  
 
Special Education Evidence:  
-Work Preference Inventory 
-IEP Individual Transition page 
-IEP Service/Offer of FAPE page 
-Adult Transition Program Referral 
 

 



B2.2.  
 

B2.2. Indicator: A rigorous, relevant, and coherent curriculum that includes real world applications is accessible 
to all students through all courses/programs offered. 

B2.2. Prompt: Evaluate students’ access to a rigorous, relevant, and coherent curriculum across all programs 
that includes real world applications. To what extent do the instructional practices of teachers and other activities 
facilitate access and success for all students? 

Findings: 
 
Vanden offers a number of Advanced Placement and/or honors courses.  While all AP/Honors courses 
require either prior coursework and/or teacher approval or recommendation, all students at Vanden are 
able to apply.  
 
Language department textbooks offer frameworks that are accessible and focused on real-world 
application.  Staff find enrichment opportunities to strengthen real-world applications.  For example, 
German, French, and Spanish  students travel to Europe to practice language skills.  Our band students 
traveled to New York to take master classes from professional musicians and perform at Carnegie 
Hall. Professional makeup artists and photographers teach stage and photography makeup, each 
student receives a professional headshot, then creates professional quality resumes.  CTE students 
develop skills that have real-world applications. Students enrolled in Careers in Education get first-
hand experience working with students and teachers.  Engineering, drafting, and graphic art students 
work with actual customers to develop plans and products.  The science department provides students 
with the opportunity to develop hypothesis and experiments that validate the scientific method.  
 
The math and English obtained new textbooks that align with the California Common Core Standards.  
Psychology, World History, and Economics have received textbooks. The World Language department 
has not received textbooks in a significant number of years. The District no longer has a textbook 
rotation and needs that are prioritized by textbook age, condition, and currency.  Where textbooks are 
not sufficient, teachers supplement curriculum with outside sources.  
 
Advanced Placement Art classes are offered in Drawing and Graphic Arts. These classes require 
students to develop a body of work and to develop skills that can prepare them for further art studies.   
 
The English department includes technical reading and writing as part of their curriculum. Students use 
programs such as Google Docs, Microsoft Office, and other programs to support students’ real-world 
need to utilize technology. The English Department, in partnership with the school librarian, provides 
instruction on web evaluation and opportunities to analyze information and media.  Our Journalism 
class produces The Valhalla several times per semester, allowing students the opportunity to develop 
journalistic skills and practice writing, editing, photographing, and producing a professional news 
publication.The yearbook class is another way students develop real-world skills such as proficiency 
with the program InDesign, a desktop publishing software application used to create works such as 
posters, flyers, brochures, magazines, newspapers, and books. 
 
Most science units have a hands-on experience for students which mirrors real-world science labs.  
Students conduct experiments and exhibit their research and findings at our annual science fair and the 
curriculum includes current issue analysis such as climate change, air and water safety.  
 



The Physical Education incorporates research, writing, and speaking skills into their curriculum.  
Students are required to research, videotape, and present exercises, and are required to study the health 
benefits of exercise and proper nutrition.  
 
All CTE classes have real-world application. The computer, auto, drafting and engineering skills are 
directly transferrable to advanced job placement post high school and JROTC prepares students with 
the skills to adapt successfully to a military career.  
 
Our Robotics classes offer students opportunity to pursue interests in computer programming, 
manufacturing, and applied science.  Students team up with members of the community and compete 
against other schools in local FIRST competitions, an international youth organization that operates the 
FIRST Robotics Competition, FIRST LEGO League, FIRST LEGO League Jr., and FIRST Tech 
Challenge competitions. Students have traveled to areas outside of California, including Beijing, 
China.  
 
Special Education: 
-English Essentials and Algebra 1 Essentials utilize general education curriculum and Common Core 
Standards. 
-Foundations of Government, US History, and World History base their instruction on 687 Common 
Core Standards. 
 

Supporting Evidence:  
Course Catalog 
Auto Theory 
Biotech 
Careers in Education 
Engineering  
Drawing / Computer Aided Drafting (CAD) 
Drafting 
Construction 
Robotics  
Information Technology 
Manufacturing Technology 
Video Game Design 
Web Design 
 

 
B 2.3 

B2.3. Indicator: Parents, students, and staff collaborate in developing and monitoring a student’s personal learning 
plan and their college and career and/or other educational goals. (This includes the evaluation of whether online 
instruction matches the student’s learning style.) 

B2.3. Prompt: Evaluate to what extent parents, students, and staff collaborate in developing, monitoring, and 
revising a student’s personal learning plan and their college and career and/or other educational goals. 

 
 



Findings: 
 
Students who have IEPs or 504 plans have annual meetings with parents, teachers and counselors to 
evaluate the student’s progress, revise the goals and make schedule adjustments as needed. 
 
In addition, Special Education staff work annually with students to complete both a learning style 
inventory and career assessment.  Given these findings, Special Education staff then collaborate with 
students, their parents, and other school staff (including general education teachers, counselors, 
administrators,and workability specialists) to develop and implement Individualized Transition Plans 
which focus on preparing a student for postsecondary career and/or educational goals.  Special 
Education staff routinely monitor and report student progress on fulfilling these plans.  
 
Classroom teachers monitor student success. When there is a change in student behavior or academic 
performance or if a student is not succeeding in a particular class, the teacher can meet with the student, 
contact the parent or guardian of the student and/or inform the student’s counselor.  
 
Aeries portal allows students and parents immediate access to students’ gradebooks. Since our feeder 
school has implemented parent access to online grades, the transition to high school access has become 
easier since students and their families are familiar with obtaining grade information online.  Teachers 
can email progress reports to individual parents or email notifications and assignments to an entire class 
at one time. When students arrive mid-year, they are provided with directions on how to access Aeries 
as part of their inprocessing. More information is needed on the number of students and families who 
access Aeries and monitor grades.  
 
The Counseling Department monitors student grades and work with students at each grade level.  They 
visit 8th grade students and provide information on A-G requirements and elective choices.  In grades 
9-11 counselors meet with each student to create and update each student’s four-year plan.  At the 
beginning of the senior year, students receive a survey that asks students about their post-high school 
plans and helps to determine what help will be needed. Counselors run a query each quarter to identify 
students who receive Ds-Fs and meets with each student and requests parent-teacher conferences if 
necessary.  
 
The Counseling Department carefully considers all program requests.  Changes, however, need to be 
requested within the first two weeks of the semester.  
 
With the future implementation of Naviance, we hope that student access to counseling services will be 
enhanced and expanded.  The counseling load continues to be at maximum and makes more frequent 
counselor interaction less possible.  
 

Supporting Evidence:  
Copy of Parent Consent/IEP  
Four-year plan 
Counseling Calendar 
Counselor’s student loads/records 
Add/Drop cards 
 
 
 

 



B 2.4 

B2.4. Indicator: The school implements strategies and programs to facilitate transitions to college, career, and other 
postsecondary high school options and regularly evaluates their effectiveness. 

B2.4. Prompt: Evaluate the effectiveness of the strategies and programs to facilitate transitions to college, career, 
and other postsecondary high school options. 

Findings: 
 
Several of our CTE classes articulate with Solano Community College: Biotechnology, Auto Theory, 
Intro to Business, and Information Technology and use the same textbooks and resources as community 
college programs.  
 
Special Education staff continually monitor and report students’ progress meeting their Individual 
Transition Plan goals and student input.  They make changes to their instruction based on this 
information.  
 
There are several clubs and societies around campus whose focus is academic achievement and college 
attendance. LUCE, BSU, National Honors Society, International Thespian Society, Super Saturdays 
(college events), daily and weekly announcements feature scholarship announcements, and colleges 
visits.  LUCE, in particular, visits several colleges each year and invites speakers from local colleges 
and business to give talks on how they achieved success.  A vibrant Vanden alumni group returns each 
year to talk about their post-high school experiences and serve as a network of individuals with whom 
current Vanden students can contact regarding college and careers.  
 
Each year, the counseling department arranges for college representatives from all over the United 
States to give presentations on their campuses and financial aid.  They also host Cash for College nights 
that provides information about scholarship and financial aid.  The Counseling Department updates and 
maintains a list of scholarship opportunities on its web page and representatives from Assist-a-Grad, a 
local scholarship program, comes to Vanden during the application period, to help students apply for 
local scholarships and grants.  
 
Currently, Vanden does not maintain a Career Center as it has in years past. An office or individual 
who is dedicated to assisting students’ post-high school could possibly be a beneficial service.  

Supporting Evidence: 
 
Individual Transition Plan goals 
Counseling Web Page 
LUCE Facebook page/photos 
 
 
 

 
 

  



ACS WASC Category B.  Standards-based Student Learning: Curriculum 
Summary, Strengths, and Growth Needs 

Review all the findings and supporting evidence and summarize the degree to which the criteria in Category B 
are being met. 

Include comments about the degree to which these criteria impact the school’s ability to address one or more 
of the identified critical learner needs (Chapter III).  

Summary (including comments about the critical learner needs) 

 
In the past three years, Vanden has increased its ability to offer classes and curriculum that provide students 
with real-world knowledge and applications. With the implementation of the Professional Learning 
Community model, more departments are allowed release time to develop curriculum, to align policies and 
procedures for student success, and to employ research-based teaching strategies for content delivery.  All 
courses across the curriculum are aligned to state and district standards and effort is made to articulate with 
Golden West Middle School. Students are allowed time and opportunity to plan and establish long term 
educational goals.   
 

Category B: Standards-based Student Learning: Curriculum: Areas of Strength 
 
Vanden has recently made the commitment to learning and reviewing current educational research.  
English and math have been working in grade level PLCs to improve curriculum and instruction.  Vanden 
has clearly defined academic standards and curriculum across disciplines and many of the skills taught are 
useful in real-world applications.  The curriculum mimics the work ethic and skills need to be successful 
in both college and career. 
 
There has been some internal departmental collaboration as well as some collaboration between 
departments.  Curriculum development and alignment has taken place in English and math PLCs and 
there is collaboration with our “feeder” school Golden West. Despite large caseloads, the Counseling 
Department works diligently to provide Career and College to our students both through one-on-one 
meetings and through its web page information.  
 

Category B: Standards-based Student Learning: Curriculum: Areas of Growth 

We have specific academic standards and college readiness standards, however, we can improve our 
communication of these expectations and opportunities to parents, students, and staff.  One area of growth 
should be to increase the percentage of students A-G compliant.  Currently, 45% of our graduating students 
meet A-G requirements.  No matter the direction students take post graduation, it is important all students 
have the opportunity to access college upon exiting Vanden.   

While we attempt to provide real-world application of our curriculum to students, we can do a better job 
articulating the importance of what happens here every day.  Why is Vanden important?  Why should the 
students be excited about coming to Vanden?  How does Vanden’s curriculum directly apply to the well-
being of each student? We could more effectively communicate the benefits of each discipline to students, 
staff, and parents.   

 



One way to successfully communicate these benefits is through interdisciplinary curriculum.  There is a 
need for more integration between departments and across disciplines and grade levels, to include Golden 
West, and teachers need time and compensation for the time spent collaborating outside of the teaching 
day.   

Post-high school feedback is currently very anecdotal.  We need to employ a procedure or process for 
collecting data.  We need to continually assess curriculum effectiveness or, in other words, we need to 
determine whether or not what we teach has a positive impact once students depart Vanden for college or 
career.  

Another area of growth is our communication of expectations for AP/Honors courses.  An  Informational 
meeting takes place before students take courses.  As enrollment in AP/Honors classes expands, we see the 
need for a way to share information to students about what an AP/Honors class entails and help students 
determine whether AP/Honors classes are the right option. Vanden would like to reach out to parents before 
scheduling students into classes.  Through communication, course expectations, number of hours needed 
per week, and class environment, students and parents will be able to make informed choices about the 
AP/Honors programs at Vanden.  

As noted in our areas of strength, our curriculum is rigorous and coherent, but we can do a better job of 
making our curriculum relevant.  Part of making our curriculum relevant must include the adoption of new, 
relevant, and rigorous texts. Text adoption for all departments must continue.  Some departments are using 
outdated texts.  We need current and relevant texts.   

 

 

 
  



 

Category C:  Standards-based Student Learning:  Instruction 
Based on the criteria in each category: 

1. Review what currently exists based on the ACS WASC/CDE criteria and indicators. Online schools or 
schools that have online components should incorporate responses to the iNACOL standards listed 
below the correlated ACS WASC/CDE criteria. 

2. Evaluate the current program’s effectiveness based on the ACS WASC/CDE criteria and indicators. 
Use the analytical prompts to summarize the findings and evidence. 

Note: In some areas additional prompts have been inserted to emphasize the analysis related to online 
instruction. 

3. Support responses with analyzed, observable evidence. (See the list of areas to analyze and examine.)  
Note: Observable evidence includes a) examination of student work, b) observations of students engaged in 
learning and other aspects of the school program, c) student interviews, d) examination of hard data and 
information, and e) other observations/ interviews/discussions. 

4. The responses that include findings and evidence for each criterion within Categories A–E will form 
the basis of Chapter IV of the Self-Study report. 

  At the end of each category, provide an overall summary that includes comments about the school’s ability to 
address one or more of the identified critical learner needs 
Develop a list of aligned strengths and growth areas for each category of ACS WASC/CDE criteria (Categories 
A–E). 

 
C 1.1  

C1.1. Indicator: The students are involved in challenging and relevant work as evidenced by observations of 
students working and the examination of student work. 

C1.1. Prompt: Evaluate the degree to which all students are involved in challenging and relevant learning to 
achieve the academic standards, the college- and career-readiness standards, and the schoolwide learner 
outcomes. Include how observing students working and examining student work have informed this understanding. 
Provide evidence on how the school has evaluated the degree of involvement of students with diverse backgrounds 
and/or abilities and how the school has modified instruction based on these findings. 
 

Findings: 
 
Vanden High School offers challenging, relevant, advanced courses to our students that are aligned to 
reflect national or state standards. Teachers have participated in district-sponsored workshops to 
prepare for changes in English, science, math, and history standards. Progress has been made to ensure 
that curriculum and instruction takes into account students with diverse backgrounds and abilities. 
 
Students are appropriately placed based on their prior achievement and skills proficiencies. We offer a 
wide variety of elective options that can be applied both in the college pathway as well as the career 
pathway.  This is evidenced by student grades, achievement on varying state and independent 
assessments, graduation rates, AP pass rates.  
 
Our Special Education students are supported in mainstream courses team taught by regular and Special 
Education teachers. Those students who need it also have Curriculum Support classes that offer 
assistance and attention for students with 504s and IEPs. Curriculum and instructional accommodations 



are communicated directly to teachers at the beginning of the school and are available on Aeries for 
frequent reference. Case managers monitor student grades and provide suggestions and support for the 
classroom teacher when a student struggles with course work and meets with the student and teacher 
when necessary.  
 
Vanden has been making efforts to diversify the enrollment of AP and Honors courses. In addition, 
professional learning communities have been established in the Math and English Departments to 
address curriculum alignment and identify best practices to address the needs of students at all levels.  
 
Our textbook adoption process includes criteria that ensures that the needs of students of diverse 
backgrounds and abilities are met. Department members have analyzed resources for their ability to 
support special education students and English language learners. Digital resources are analyzed for 
these components as well.  
 
The English department in its attempt to ensure that students needs are met, selected an anthology that 
contains selections that are appropriate for students of diverse skill levels and backgrounds.  Their 
literature circle selections were designed to address students of all backgrounds and reading levels with 
topics and themes that are rigorous and of interest to students.   
 
The Art Department has developed curriculum and instruction that considers skill level and student 
interest and engagement. Their mandala and self-portrait units consider student engagement and self-
image while maintaining quality standards.   
 
Our LUCE club adviser has created an annual AP Shadow program that allows students to sit in on AP 
classes to inspire student interest.  
 
During the past six years, the administration has seen severe administrative turnover. During these 
different tenures, different administration has handled data-analysis differently. There were times when 
data-analysis was the norm, while others used data only in committees groups and report creation. 
Addressing the achievement gaps of our students have been hit-or-miss based on these styles of 
leadership. Yearly presentation of Smarter Balanced testing data and limited discussion is the extent to 
which data is analyzed as a staff and results broken down by gender and ethnicity. The English and 
Math departments use data within PLC to drive curriculum.  
 
 

Supporting Evidence: 
SPED IEP/504 accommodations integrated into classroom. Teachers informed at the beginning of year, 
updated regularly.  
 
Data-Driven Decisions made in Site Council, Leadership Team, and Department Chair meetings.  
 
SPSA 
 
Careers With Education students work with teachers across the district at the elementary and middle 
school levels. 
 
Construction and design classes work with local firms to plan and design buildings and structures that 
suit the practical needs of its users. 
 



Medical Science students develop skills that enhance their employability and provide exposure to the 
different career opportunities within the medical field. 
 
Classes such as Graphic Arts, Journalism, and Yearbook provide students the opportunities to develop 
skills and proficiency with programs such as in Design.            
              
PLC Work in Math and English classes at the 9th and 10th grade levels: 
 

● Evaluating student work 
● Creating Benchmarks and scoring them together 
● Using data from classes to inform/change teaching practice 
● Using standards-aligned textbook 

 
Science classes integrate current events that discuss issue/problem within the modern scientific 
community and students must come up with solutions. 
 
English 9 students do Articles of the Week and other regular reading and annotating of newspaper and 
other nonfiction documents and writing reflective responses. HSS also requires analysis of current 
events as they relate to history framework.  
 
Variety of levels of courses (honors, AP, RTI, etc.). 
 
SPED diploma track classes are aligned with English department classes and Algebra classes. 
 
RTI Push-in Classes for Math and English (Math and English lab classes as well) 
LUCE, visits to AP classes/shadow program. 
 
Counseling: course prereqs based on curriculum guide, a-g requirements, students meet with counselor 
to develop 4-year plan based on college and career goals.  
 
Vanden is in the process of opening enrollment in AP/Honors classes to all students who have met the 
prerequisites. This provides more options to a wider variety of students for challenging, rigorous 
courses. At the same time, there are still opportunities for improvement in discerning whether these 
AP/honors courses will help students meet graduation requirements. 

 
C 1.2 

C1.2. Indicator: The students understand the standards/expected performance levels for each area of study. 

C1.2. Prompt: Examine and evaluate the extent to which students understand the standards/expected performance 
levels that they must achieve to demonstrate proficiency. 

Findings: 
Vanden does a sufficient job explaining standards, goals, and proficiency levels to students in the 
classroom. Teachers explain goals, objectives, standards and expectations through class syllabi, daily 
lesson plans, and implementation of Common Core curriculum. In the last two years, the English and 
Math departments have made movement toward aligning curriculum and department standards and 
policies.  Foreign Language teachers administer online standardized tests that assess student growth 
from year to year.  There is, however, a  lack of consistency within some departments and across the 



campus. The changes in assessment and standards over the past three years have altered the 
measurement of proficiency in multiple learning arenas.  The implementation of Turnitin.com is a way 
to establish norms in writing proficiency across campus.  

Supporting Evidence: 
Pacing Guide with Standards (S.S.) - Students given, website, Benchmark Testing (Quarterly) 
Syllabi (same syllabi in English, Science, Social Science, Math classes) 
Essential assignments 
Aeries: Grade Keeping 
Model/Sample Work 
11th Grade SBAC 
Progress, Quarter Reports, and Semester Grades  
In process of developing department wide use of English Writing Rubrics 
Physical Education - Website Standards, Pre Test in Fall, Post-Test, Rankings 
SPED Goals-Standards-based- student given, IEP Goals,  
Agendas and objectives posted each day in some classrooms 
In many cases, students are given standards/rubric for success on essential and/or summative 
assessment 
SPED aligning goals/objectives to CCSS 
In some cases, teachers communicate alignment of assignments and activities to CCSS  
Curriculum Guide and course prerequisites, individual counseling meetings 
Introduction Naviance, college planning and career assessment tool (beg. 2016-2017) 

 
C 1.3 

C1.3. Indicator: The school’s instructional staff members differentiate instruction, including integrating 
multimedia and technology, and evaluate its impact on student learning. 

C1.3. Prompt: Determine how effectively instructional staff members differentiate instruction, such as integrating 
multimedia and technology, to address student needs. Evaluate the impact of this on student learning.. 

Findings: 
Vanden staff does a sufficient job of scaffolding learning for a variety of learners, utilizing such 
strategies as multi-modal learning and other methods including multimedia and technology. Special 
education students have the opportunity to have Math and English lab classes that reinforce the content 
of their general education courses and provide extra help and support. These students are integrated into 
the general education Math and English courses. Teachers across campus provide several opportunities 
for students to learn and demonstrate mastery of content in traditional and non-traditional ways. Over 
the last two years, TUSD has invested in technology improvements across the campus, replacing 
antiquated computers and projectors, and upgrading our Wi-Fi. In addition, the district renovated one 
computer lab and included an additional computer lab in the design of the new library.  As a means of 
correcting uneven technology resources, site administration created a technology committee that 
implemented a plan and budget that ensured that all classrooms have sufficient technology. TUSD has 
created a teacher login which allows access to internet sites needed for instruction. The district 
technology department has been very responsive to technology problems and providing increased 
access to technology. While teachers have access to technology more than ever, there still remains a 
need to provide teachers and student in the myriad of ways that technology can be use to support 
instruction.  



Supporting Evidence: 
● Laptop Carts (Library, A-Wing, R bldg, S-Wing, E-Wing and C-Wing) 
● Two Computer Labs 
● Math: Interactive projectors in every classroom, Ti-Nspire Calculators and software 
● Most classrooms equipped with at least one teacher computer and a projector 
● Limited Media Library  
● Teacher elevated access to internet provides access to online media resources, however, 

teachers cannot stream documentaries and other resources from Netflix and other online 
providers due to limited district bandwidth capabilities 

● Kagan Training district-wide: increased participation and engagement in classes and group 
work in classes 

● Science, doing computer activities and comparing students’ performance with computers 
versus not with computers 

● SPED kids are more often visual learners, and SPED teachers observe student success and 
conclude that teachers are integrating multimodal instructional practices 

● Providing scaffolding for different types of learners 
● SMART Boards in many classrooms 
● Students use their individual devices to participate in classes in a variety of ways 

(pollseverywhere.com, for example) 
● Levels of classes (RTI, AP/Honors, CP) 
● Foreign Language: Quizlets (listening to audio and online interactive games), Bitstrips 
● Most teachers provide opportunities for students to learn from each other in support of their 

education. For example, team tests in Math and Social Studies, project-based learning in 
Science courses (including labs), communication assessments in Foreign Language classes, 
peer editing and group essays in English courses, access to the Learning Lab for alternate test 
taking sites and accommodations for SPED students, and oral presentations across the 
curriculum. 

● Most teachers provide opportunities for students to learn in the method that best suits students’ 
learning styles. Physics students participate in a water balloon launch every year, English 
students participate in Shakespeare-Palooza annually (students perform in a Shakespeare 
festival), and students in weight training complete a research project about a particular exercise 
that they then have to present to the class. 

● School site purchased access to turnitin.com for students to digitally submit writing and check 
for plagiarism, percentage of original work, learning how to properly cite sources, and 
identifying errors in grammar, usage, mechanics, and spelling. Students can check their work 
before submission in order to improve before final grading. 

● Students have multiple tutoring opportunities on campus. The tutoring center is open every 
week, Monday through Thursday after 6th period, where students can receive help with Foreign 
Language, Math, English, and Science. There is also a peer tutoring program. 

● The basketball and football teams have study hall for their athletes during 7th period every day 
before practice. 

 
C 2.1  

C2.1. Indicator: Teachers are current in the instructional content taught and research-based instructional 
methodology, including the integrated use of multimedia and technology. 

C2.1. Prompt: Evaluate the extent to which teachers effectively use a variety of strategies including multimedia 
and other technology in the delivery of the curriculum. 



Findings: 
Vanden teachers receive ongoing training and access to instructional content and instructional 
methodology. Teachers work consistently to integrate these instructional practices both individually 
and departmentally. Over the past few years we have worked toward further integration specifically of 
technology usage as new resources such as purchasing additional laptop carts, adding an additional 
computer lab, updating teacher workstation computers to Windows 7, installing LCD or short throw 
projectors into every classroom and using LCAP funds to further purchase technology.   

Supporting Evidence: 
● Most instructors teach within their areas of expertise (i.e. credential held) 
● Art teachers demonstrate how to do particular skills with the materials for the activity, project, 

or unit the students are currently working on in order to model how students should complete 
the work 

● Kagan Training and integration of Kagan strategies to increase engagement and participation 
● Classrooms equipped with projectors 
● Laptop carts available for use on campus  
● Campus-wide student access to Wi-Fi  
● Two on-campus computer labs 
● PLC work days and collaboration time for English and Math departments  
● AP training paid for by the district for all Vanden English teachers who wanted to attend. AP 

training provides a variety of strategies that can be implemented in any course, honors, AP, or 
general English. 

● EAP training 
● College (UC/CSU/Community College) Conferences on entrance requirements, applications, 

etc (Counseling) 
● Professional conferences 
● Student use of PPT and Prezi for individual and group work 
● JROTC 

○ Classroom Performance System (CPS) = integration of powerpoint slides w/ questions 
w/ student controller* 

■ JROTC instructors are going through online training to learn how to use CPS 
and then will teach the students how to use it 

● Interactive projectors 
● SPED staff use research-based instructional materials for remediating reading 
● CTE  

○ Teachers bring in speakers who are experts in their fields 
○ Utilize technology in various forms to keep students engaged. Students use the 

following programs in conjunction with classroom instruction to place students in an 
interactive environment: 

■ Two-fold computer labs 
■ Microsoft Office products 
■ Adobe create suite 

● Foreign Language 
○ Interactive audio/visual activities to reinforce lesson.  
○ Recording applications to assess student pronunciation.  
○ Use of computer lab for Quizlet, current events, cultural projects  

● Physical Education uses projects that utilize a variety of strategies: 
○ Student groups research how to properly do a weight training exercise 
○ Created videos to demonstrate how to do the exercise 
○ Videos teach other students how to properly do the exercise 



● The science standards are changing, but the science department has yet to adapt to meet those 
changes. The teachers in the department are attempting to move in the direction of 
implementing new instructional strategies to meet the standards. 

● Vanden Teachers across departments use various strategies to deliver material: 
○ Direct instruction 
○ Socratic seminars 
○ Various group assignments: presentations, team tests, research projects, etc. 
○ Teacher websites 
○ Field trips 

● Counseling 
○ Resume builder on the website 
○ Career Zone: career searches to match students with appropriate careers 
○ Assist.org to match students with appropriate majors and colleges 
○ Scholarship searches 

● SPED uses software to allow kids to express their ideas using grammar and vocabulary word 
prediction that allows them to select the word that best fits  

 
C 2.2  

C2.2. Indicator: Teachers facilitate learning as coaches to engage all students. 

C2.2. Prompt: Evaluate and comment on the extent to which teachers use coaching strategies to facilitate learning 
for all students. Provide examples such as equitable questioning strategies, guided and independent practice, 
project-based learning, and other non-didactic techniques to engage students in their own learning. 

Findings: 
Vanden teachers engage students using varied coaching and teaching strategies. Teachers work to 
scaffold instruction and assessment to meet the diverse instructional and emotional needs of students. 
Furthermore, the staff works with students themselves in beginning and integrating student, peer-to-
peer tutoring programs. Teachers abide by IEP and 504 goals and help to develop these goals by 
attending and participating in these meeting as stakeholders. Via Common Planning Days, and other 
training days, departments and teachers work together to develop varied assessments, develop 
independent, student-led projects and student-centered activities. 

Supporting Evidence: 
● Daily, weekly and on-going formative assessments 
● Staff emphasize the importance of life-skills, knowledge practice, and development  
● Interventions 
● Teacher collaboration regarding shared students (motivation, academic performance, behavior 

and employability)  
● Building rapport with students in order to inspire them to succeed  
● Academic Renaissance recognition 
● All-School Awards 
● Math: Modeling, group and pair practice, individual practice, group testing, individual testing 
● English: Grammar practice and instruction, guided study guide questions, I-Search, ongoing 

research projects, independent reading, socratic seminar, debate, student and class blogs, skits, 
EAP Presentation 

● Social Science: Research projects, mock political debates, mock elections, student designed 
“bill” projects 



● Science: Labs, random name generator, model based reasoning, inquiry-based labs 
● Foreign Language: In-class dialogue, language workshops, skits 
● Art: Final art projects 
● Using random selection tools for equitable questioning (ClassDojo) 
● Addressing methods/processes for thinking and explicitly teaching metacognitive skills in 

reading/writing 
● Fieldwork in SPED: Students ask questions about curriculum outside of class, post-secondary 

goals for students 15+ 
● Social Workers: New referral process to include both SPED and general population students 
● Scaffolding 
● Physical Education: Fitness testing, lifestyle goals 

 
C 2.3 

C2.3. Indicator: Students demonstrate that they can apply acquired knowledge and skills at higher cognitive levels 
to extend learning opportunities. 

C2.3. Prompt: Evaluate the extent to which students demonstrate a) that they are able to organize, access and 
apply knowledge they already have acquired; b) that they have the academic tools to gather and create knowledge 
and c) that they have opportunities to use these tools to research, inquire, discover, and invent knowledge on their 
own and communicate this. 

Findings: 
Vanden students are consistently required to demonstrate organization, use academic gathering tools 
and to utilize these skills in the development of research, discovery and interpretation of information in 
the process of building their own cognitive knowledge. These skills are used across the curriculum and 
can be witnessed in virtually every classroom on campus.  Often these skills translate between 
disciplines and students can apply knowledge they have gained in their math course to the graphing 
activity in Economics.  Students have the ability to make connections to previous knowledge, to their 
outside of school funds of knowledge and to current events.   

Supporting Evidence: 
● All subjects: on-going formal and informal formative and summative assessment 
● Math: Performance tests (compile all learned content into an application) 
● English: Research and synthesis writing tasks (short and long written assessments); summative 

unit projects examining essential questions 
● Foreign Language: Oral skits and dialogues, tests  
● Social Science: Research based projects, both PPT and written papers; oral presentations; mock 

debates, election project 
● Science: Lab books (maintained through 3 years of science), interactive labs, honors biology 

science fair project, model based reasoning (everyone in department) 
● Students teach one another in various classes after learning something 
● Reflecting on their performance on assessments 
● Students complete research projects in most courses and present their findings 
● Students have options for projects: different ways to demonstrate what they’ve learned 
● Team Tests in Math before taking individual tests to practice 
● Cross-curricular projects/demonstrating skills/knowledge in multiple classes in CTE and 

Physics and discussion for development and implementation/re-implementation of of similar 
projects types in and between other courses  



 
C 2.4  

C2.4. Indicator: Students demonstrate higher level thinking and problem solving skills within a variety of 
instructional settings. 

C2.4. Prompt: Evaluate and provide evidence on how well the representative samples of student work demonstrate 
that students are able to think, reason, and problem solve in group and individual activities, projects, discussions 
and debates, and inquiries related to investigation. 

Findings 
Vanden students use a variety of ways to demonstrate higher level thinking within various instructional 
settings. Teachers work to consistently keep high rigor and expectations for student learning. Courses at 
Vanden require students to use higher levels of thinking (such as synthesis, analysis, application to new 
situations, inference, evaluation, etc.) in addition to building knowledge and comprehension. Students 
demonstrate success in multiple and varied assessments requiring the use of higher level thinking and 
application.  

Supporting Evidence: 
 
English: Group writing tasks (short response, tests and essays), socratic seminars, philosophical chairs, 
oral presentations, peer editing 
 
Science: Labs and lab reports; model-based learning  
 
Math: Group tests and performance tasks 
 
Foreign Language: Oral presentations and in-class formal and informal dialogues and conversations. 
 
Social Science: Debates, whole class discussion, analysis of current events  
 
CTE: 
Physical Education: 
 
SPED: 
Visual/Performing Arts: regular whole class critiques of student art  
Counseling: 
 
All areas: Teaching students thinking skills (self-regulation and metacognitive skills) 

 
C 2.5 

C2.5. Indicator: Students use technology to support their learning. 

Evaluate the extent to which representative samples of student work demonstrate that students use technology to 
assist them in achieving the academic standards and the schoolwide learner outcomes.. 

 



 
Findings:  
Vanden has extensive technology available in support of students achieving academic standards. 
Teachers utilize multiple technologies to increase student participation, encourage active learning, and 
provide additional learning experiences outside of the classroom. All departments have websites 
accessible to students and parents. Requiring technological use by students differs among teachers and 
departments.  
 
A major development in the use of technology has been in increase of technology available around 
campus for both student and staff use.  The new library is both beautiful and functional with a 40 seat 
computer lab and two laptop carts that can be checked out for student and teacher directed use.  There 
are also several work stations set up throughout the main library floor with computers.  There is also a 
conference room with an LCD projector and two other smart screens in the classroom portion of main 
area and in the computer lab.   

Supporting Evidence: 
● Science: 

○ Computers and software to collect data for labs 
○ Interactive applications 
○ Document cameras for student demonstration of work  
○ Gel electrophoresis chambers 

● JROTC: 
○ Ten PCs, 21 laptops: for preparing memos, correspondence, planning events (proficient 

in excel, word, powerpoint), part of their job 
○ Link with TAFB: updating technology 
○ Cyber patriot team: using tech, working as IT manager, looking for cyber 

vulnerabilities, hardware builds 
○ Use classroom performance system aiding in instruction, NTX clicker; each student 

has own remote 
● World Languages: 

○ Use quizlet, make online comics, PPT projects, online testing, interactive listening 
activities, online at-home practice tests and quizzes  

● Counseling: 
○ Scholarship search lunchtime activity 
○ Counselors website is updated on regular basis with links to provide student with up-

to-date information on college applications/scholarships/career search/summer 
programs/jobs/military options. 

○ Curriculum guide available online  
○ Assessment links such as SAT, ASVAB, ACT and free practice to improve scores and 

skills related to testing.  
● English 

○ Final drafts of essays, PPT projects, use of computers and cell-phones for research 
○ Pollseverywhere.com to respond to questions in class 

● Math 
○ Ti-Nspire calculators in each math classroom 
○ Use of laptops in business math for use of Excel 
○ PPT projects 
○ Khan academy and online tutorials 
○ New CCSS textbooks include student access to www.pearsonsuccess.net (video 

teaching, example problems, practice) 



● Social Science 
○ PPT projects, AP review sites  

● Physical Education 
○ Online take home test 

● SPED 
○ Career assessments and inventory 

● School-wide: Access to teacher and department websites 
○ Student and parent access to Aeries grade keeping 

 
C 2.6 

C2.6. Indicator: Students use a variety of materials and resources beyond the textbook. 

C2.6. Prompt: Evaluate the extent to which representative samples of student work demonstrate student use of 
materials and resources beyond the textbook; availability of and opportunities to access data-based, original source 
documents and computer information networks; and experiences, activities and resources which link students to 
the real world. 

Findings: 
Vanden teachers frequently use resources beyond the textbook in the classroom. Students utilize the 
library, websites and videos to complement their learning in the classroom and assist with career 
exploration and college searches. Current articles and topics keep students up-to-date on current events 
in a variety of classes.  
 
 

Supporting Evidence: 
● Science 

○ Lab materials 
○ For certain topics, find online interactive resources (simulations, activities, etc) 

● JROTC 
○ CPS (classroom performance system) 
○ Websites (videos) 
○ Guest speakers 

● Foreign Language 
○ Audio recordings of conversations 
○ Videos 
○ Cultural research and presentations (authors, artwork, music, food, fashion) 
○ Comparing and contrasting of world cultures 

● Math 
○ Use of calculators 

● English 
○ Using articles/outside texts tied to real world issues 
○ Shakespeare-Palooza: Students rehearse scenes from Shakespeare’s plays and perform 

them in front of 7th-12th grade students from other classes at a Shakespeare festival in 
the Spring semester 

○ Research Projects: I-Search in the 9th grade level, 11th Grade Witch Hunt Synthesis 
Research Paper 

○ Library databases for research 



● Social Science 
○ Using primary source documents in addition to the textbook 
○ Bureaucratic scavenger hunt 

● Physical Education 
● CTE 
● Performing Arts 
● SPED 

○ Workability portfolio, vocational prep (resumes, job retention, etc.) 
○ Personal finances 

● Counseling 
○ Scholarship, college and career searches via school website 
○ Order transcripts (online and in-person) 
○ Future Naviance tool 

● School-wide: 
○ Videos 
○ Access to two computer labs and multiple laptop carts around campus 
○ Widespread digital submission of assignments (email, Dropbox, Google Drive, class 

blog)  
○ Widespread use of Remind101 

 

 
C 2.7  

C2.7. Indicator: All students have access to and are engaged in career preparation activities. 

C2.7. Prompt: Evaluate the degree of and the effectiveness of student access to career awareness, exploration and 
preparation that may include such activities such as job shadowing, internships, apprenticeship programs, regional 
occupational programs, career academy programs, on-the-job training programs, community projects and other 
real world experiences that have postsecondary implications. 

Findings: 
Vanden students are provided multiple opportunities for career exploration and development of real 
world experiences. CTE courses are required for students to develop skills and knowledge of a career 
pathway, these courses provide opportunities for real world experiences. Support services such as 
counseling and some classes provide opportunities to explore self and careers through the use of tools 
and assessments, with many of them open for student access from home. Many student clubs and 
organizations require volunteer work. Some classes utilize guest speakers and the counseling 
department enlists representatives from colleges and programs. 
 
In 9th grade English classes students complete an I-Search.  The I Search is a student driven career 
exploration project where students not only look into potential careers that interest them, but also 
research what academic standards or training a certain career requires.  They also explore the 
interpersonal skills a certain job requires including collaboration.   
 

Supporting Evidence: 
● JROTC 

○ Job evaluations 
○ Peer evaluations 



○ WINGS: Database records for community service 
○ Permission slips to base visit 
○ Community service planning documents 
○ Sample resumes and cover letters 
○ Worksheets for how to use phone 
○ Third/fourth year required to have job 
○ Write job evaluations, peer evals 
○ Plan community service event EACH semester 
○ Opportunity to go to leadership school in Pennsylvania 

■ Camp in Reno 
○ Community Projects: 

■ Donate 2000 hours yearly 
■ Volunteer for community and school 

○ College and career planning 
○ Personality assessments to determine what career to pursue 
○ Guest speakers to talk about careers 
○ Hands on demonstration/performance type 

● Counseling: 
○ Individual meetings with students to develop 4-year plans 
○ Computer labs: college applications, statement of purpose 
○ Counseling website - links to college resources 
○ Colleges come to campus 

■ Specific programs from Solano College (Lawyer Pathway, Biotech) 
■ nurses from local hospitals 
■ CSU, UC, private colleges 

● English 
○ In some 9th grade classes, students complete the I-Search, a self-directed research 

project. One of the options for topics is a career students think they would like to have 
in the future. Students look up education and experience requirements, interview 
members of that profession, etc.  

○ In 11th and 12th grade, students create academic resumes and personal statements for 
college applications.  

 
■ COIN Assessment (Career Inventory) 

● Math 
○ Guest speakers in business math class 

● SPED 
○ Workability, vocational prep, transition plan, career assessment, Kiersey personality 

assessment 
○ Take seniors on local community college visits 

● Performing Arts 
○ Art club (community service work) 

● Science 
○ Genentech field trip 

● Foreign Language 
○ Guest speakers (mainly in Spanish classes) 
○ Spanish 3, create resumes and interview in Spanish 

● Social Science 
○ Guest speakers, mock elections, opportunities to work on political campaigns 

● Physical Education 



○ Guest instructors (square dancing, crossfit) 
○ Athletic scholarships 

● CTE Courses 
○ Careers with Children 
○ Careers in Education 
○ Medical Science 
○ BioTech Class (2016-2017) 

● Journalism/Advanced Journalism Course: Students adhere to real journalistic standards for 
production and learn the process for newsgathering, interviewing, drafting, editing, and 
producing a paper 

● Robotics 
● Job Fair  
● Student Clubs and Volunteer Hours  

○ LUCE, Key Club, Best Buddies, Honors Society, Peer Tutoring 
● Video game design class 
● ASB students attend some TUSD board meetings 

 
  



ACS WASC Category C. Standards-based Student Learning:  Instruction:  
Summary, Strengths, and Growth Needs 

Review all the findings and supporting evidence and summarize the degree to which the criteria in Category C 
are being met. 

Include comments about the degree to which these criteria impact the school’s ability to address one or more 
of the identified critical learner needs (Chapter III).  

Summary (including comments about the critical learner needs) 

Vanden strives to provide rigorous curriculum and high standards for students. Students are 
evaluated based on their previous and current coursework to place them in appropriate courses that 
will be challenging, while not overwhelming. Vanden offers a variety of Honors and AP courses, 
utilizing course prerequisites and teacher recommendation for appropriate placement. It is 
imperative that students understand the proficiency standards and goals of their courses. This is 
effectively done in goals, objectives and standards which are communicated differently to students 
across departments. Teachers utilize syllabi and some teachers utilize rubrics for specific 
assignments. Counselors emphasize graduation and A-G requirements. Parents and students have 
access to up-to-date grades on Aeries and through progress, quarter, and semester grades. 
 
As Vanden strives to provide rigorous curriculum, teachers differentiate instruction using various 
methods and technology. There are laptop carts available in five wings, all classrooms are 
equipped with projectors and two computer labs. Teachers regularly utilize technology in the 
classroom and have students use technology for assignments and projects. More consistent use and 
access of technology for students is an area of growth. Among others, teachers attend the district-
wide Kagan training which aims to increase participation and engagement in the classroom. 
Teachers and staff support learning for all students by offering tutoring programs, involvement in 
training days and department meetings, and abiding by IEP and 504 plans. 
 
Students are encouraged to demonstrate higher levels of thinking, problem solving and use 
academic gathering tools. This is accomplished through research-based projects, presentations, 
class discussions, informal and formal assessment and cross-curricular projects. More 
collaboration between interrelated and complementary subjects is a goal to further student 
learning. 
  
Providing students with opportunities for real-world experiences is achieved in a variety of ways 
through all of the departments. The use of technology is imperative to access current events and 
trends by utilizing videos, textbook companions, college, career, and scholarship tools. Career 
Pathway courses are essential in giving students real-life experience in different career fields. 
Specific projects in English, Special Education and Counseling provide opportunities for self-
assessment and career assessments. Student involvement in clubs and volunteer work through their 
clubs are another key area they explore the real-world, as well as guest speakers in classes, clubs 
and the counseling department. 
Vanden’s areas of strength are marked by rigorous curriculum and the goal to continue to hold 



students to high standards. An area of growth in this area is to review internal alignment of 
curriculum and instructional practices within departments. The achievement gap is acknowledged 
and staff actively work to close the achievement gap through fair and equal practices of course 
assignments. Another area of strength is the access to technology and its consistent use for 
instruction among teachers, but an area of growth is providing students the same access and 
consistent use of technology. 
 
Prioritize the strengths and areas for growth for Category C. 

Category C: Standards-based Student Learning: Instruction: Areas of Strength 

 
1. Vanden staff provides a rigorous curriculum and continue to hold students to high 

standards of achievement. 
2. Staff acknowledges and actively works to close the achievement gap. 
3. Teachers have access to technology for instructional purposes (computer and projector in 

the majority of classrooms) and use it consistently. 
 

Category C: Standards-based Student Learning: Instruction: Areas of Growth 

 
1. Curriculum and instructional practices within departments vary from teacher to teacher, although 

many departments recognize the need for internal alignment. 
2. Vanden teachers are working toward collaborating cross-curricularly between interrelated and 

complementary subjects. 
3. Continued work is needed to establish a formal process to analyze data and to use it to design 

curriculum and inform instruction.  

Category D:  Standards-based Student Learning:  Assessment and Accountability 
Based on the criteria in each category: 
1.  Review what currently exists based on the ACS WASC/CDE criteria and indicators. Online schools or 
schools that have online components should incorporate responses to the iNACOL standards listed below the 
correlated ACS WASC/CDE criteria. 
2.  Evaluate the current program’s effectiveness based on the ACS WASC/CDE criteria and indicators. Use 
the analytical prompts to summarize the findings and evidence. 

Note: In some areas additional prompts have been inserted to emphasize the analysis related to online 
instruction. 
3.  Support responses with analyzed, observable evidence. (See the list of areas to analyze and examine.) 
Note: Observable evidence includes a) examination of student work, b) observations of students engaged in 
learning and other aspects of the school program, c) student interviews, d) examination of hard data and 
information, and e) other observations/ interviews/discussions. 
4.  The responses that include findings and evidence for each criterion within Categories A–E will form the 
basis of Chapter IV of the Self-Study report. 

 At the end of each category, provide an overall summary that includes comments about the school’s ability to 
address one or more of the identified critical learner needs 

Develop a list of aligned strengths and growth areas for each category of ACS WASC/CDE criteria 
(Categories A–E). 



 D 1.1  

D1.1. Indicator: The school uses effective assessment processes to collect, disaggregate, and analyze student 
performance data. 

D1.1. Prompt: Evaluate the effectiveness of the school’s assessment processes. This would include the collection 
of data from state, national and local sources; the disaggregation of data for ethnic groups, socioeconomic status, 
and students with disabilities; and the analysis of performance that provides feedback as to how students are 
meeting the expectations of the academic standards (including Common Core) and the schoolwide learner 
outcomes. 

Findings: 
  
Vanden staff has been analyzing data from both statewide and school based assessments in the interim 
between WASC visits.  The data analysis has taken place in staff meetings, Common planning meetings 
and in WASC focus groups.  This has been a challenge as schools transition from STAR testing to 
Common Core testing and as the calculations for AYP and API change as a result.  Using state 
provided AYP and API data in focus groups, the major conclusions are that the achievement gap still 
persists for Hispanic and African American students.  The achievement gap is an area for much staff 
discussion and has been integrated into SLO’s and has been identified school wide as an area of 
growth.   
 
Below is the D and F rates for the past three years.   
 
2015-2016 D and F rate 
1st Semester Total D: 831; Pct: 8.3 Total F: 299; Pct: 3.0 
2nd Semester Total D: 978; Pct: 9.9 Total F: 466; Pct: 4.7 
 
2014-2015 D and F rate 
1st Semester Total D: 847; Pct: 8.5 Total F: 272; Pct: 2.7 
2nd Semester Total D: 953; Pct: 9.9 Total F: 436; Pct: 4.5 
 
2013-2014 D and F rate 
1st Semester Total D: 880; Pct: 8.8 Total F: 368; Pct: 3.7 
2nd Semester Total D: 968; Pct: 9.9 Total F: 482; Pct: 4.9 
 
The D and F rate has gone down slightly from 2014 to 2016, but remains relatively consistent.  As a 
staff we have tried several interventions including a Freshman study skills class for students that were 
identified as high risk for failure based on their performance in 8th grade.  This course was a support 
class for those students working to improve academic skills and soft skills such as collaboration and 
teamwork.  The program was discontinued in the 2016-17 school year because it did not make a 
significant difference in improving the D and F rates in the students in the program.  We are in the 
process of examining other ways to improve the D and F rate especially amongst freshmen and 
sophomores. One program that was supposed to begin in the 2016-17 school year is a Freshmen 



mentoring program that gives several teachers a caseload of students that they are responsible for 
checking in with once a week, keeping tabs on grades, academic and social progress and helping 
students navigate the process of getting help from teachers or programs.  Unfortunately due to the 
inability to fill teaching positions this year and the number of teachers on 120% contracts we had to 
postpone the start of the mentoring program until the 2017-18 school year.      In the 2015-16 school 
year Vanden reduced class size for 9th grade English class to help improve the D and F rate and 
improve A-G eligibility. It did not make a statistically significant improvement in the first year, but 
they are continuing the program for a second year.   
 
Participation rates in both STAR testing and smarter balanced tests were very high and included high 
rates of special education students.  Vanden has very few students opt out of testing including the last 
two years of Smarter Balanced testing.    
  
Course placements can be driven by testing.  For example, lab placement in math were based, in part, 
by state testing. Other considerations in course placement are teacher recommendations and student 
success in previous math courses.  The Vanden math department is also collaborating to create a site-
based test to aid in math lab placement.  Math lab is an additional math course that students who 
struggle with math can take to help improve skills and help them pass math through Geometry.  This 
course was developed to improve graduation and A-G eligibility rates as well as to aid in student 
comprehension.  
 
We are currently evaluating the effectiveness of math lab and analysing student data to decide if the 
current curriculum is effective for all students.  This evaluation will include both math teachers and 
school administration.   
 
In science, social science, and math, teacher recommendations, grades, and prerequisites determine 
placement in AP and Honors classes. AP teachers all analyze scores and look at student test scores 
annually looking for trends and ways to improve scores. Further they adjust teaching the material based 
on the score analysis and then go through the process again as new scores come in.  AP teachers took 
advantage of opportunities in the last several years to attend updated AP training though the college 
board.  This allowed teachers to not only update curriculum, but analyze how the test is scored and 
adjust teaching based on this knowledge.  In the past year all AP teachers have met to talk about course 
expectations and procedures for students adding and dropping courses to be sure that the program as a 
whole is on the same page.     
 
Social Studies Dept. and Science Dept.: All teachers with the same course meet regularly to develop 
unit tests that are the same, providing consistent assessment across all classes in all science courses.  In 
Social Science, teachers have Benchmark or quarterly exams that are given in all course alike classes 
and there are essential assignments for each unit that all students complete.   
  
 
Tests assessing the student’s college readiness appear to indicate accurately how ready students are for 
college classes based on anecdotal evidence. 



  
Data (API, AYP and all the old test info) demonstrates the scores for minority students, SED, and 
Special Education  have increased over the years.   
Math Dept - Is in the process of creating and utilizing benchmark tests and Performance Tasks. In 
2016-17 they began administering the IAB.  The Interim Assessment Block is a way for parents and 
students to see how students fare on a short segment of material that may be a part of the Smarter 
Balanced test.  The IAB gives feedback on areas of strength and growth moving forward throughout the 
school year.   
 
Vanden uses several effective assessment methods to determine qualification for  Special Education 
placement and services.  During the 2016-17 school year 167 students (approximately 10.3 percent) are 
identified as requiring Special Education services. When there are concerns about a student, the first 
step in our plan of action is to create a Student Study Team (SST) comprised of the student, teachers, 
parents, counselor, psychologist, and administrator.  The SST meets to discuss the student’s strengths, 
areas of concern, previously tried strategies, and a plan for improving student learning. This plan can 
include assessing for special education or writing a 504 Plan. For special education, assessments are 
conducted by our school psychologist and Special Education teachers. After assessments are complete, 
the IEP team meets to discuss the outcomes of the assessments and whether or not the student qualifies 
for Special Education services.  Currently, 170 students (10.3%) are identified as Special Education.  

Supporting Evidence: 
Class Grades vs Smarter Balance Scores 
Class Grades vs AP Scores 
Provide benchmarks for each department. 
EAP Score 

  
 D 1.2  

D1.2. Indicator: The school informs and creates understanding through effective processes in order to keep district, 
board, parents, and the business and industry community informed about student progress toward achieving the 
academic standards, the college- and career-readiness standards, and the schoolwide learner outcomes. 

.D1.2. Prompt: Evaluate the effectiveness of the processes that inform and create understanding of the appropriate 
stakeholders (governing board members, teachers, students, parents, business/industry community) about student 
achievement of the academic standards, the college- and career-readiness standards, and the schoolwide learner 
outcomes. 

Findings: 
Principals share school information and accountability reports with the governing board. The Principal 
and District Office staff also present the SPSA to the governing board for approval. Teachers use Aeries, 
progress reports, report cards, emails and phone calls to share information and communicate student 
progress and concerns with parents.    
 
Parents are also  informed through site council about college and career readiness standards and 



schoolwide learner outcomes and the schools plan to achieve them.   
  
Parent/Teacher conferences, 504 meetings, and IEP meetings are also ways that individual students and 
parents discuss post-secondary plans, college and career readiness. Counselors meet with students each 
year to select courses, evaluated progress towards graduation requirements, and check in on career goal, 
as well.  Counselors also survey students each year to find out post secondary plans and next steps so 
they can effectively help students achieve their goals during the course selection process.   
  
Every year Vanden hosts an 8th grade preview night that introduces parents to the academic program at 
Vanden and includes a presentation from counselors about career pathways and staying on path to meet 
A-G requirements.  Counselors then meet with each student to go over their goals for post secondary 
path.  On the other end of their high school careers counselors help register students for Community 
College and work closely with the financial aid department at Solano Community College so that 
students can fill out the FAFSA.    
 
Students and parents can also find the variety of career pathways in the student handbook.   All freshmen 
receive a copy of the handbook in their planners and it is also available on the Vanden website.  Students 
and parents can keep track of student academic progress through aeries and with report cards.   
  
Another way that Vanden involves community stakeholders is through work with the Solano County 
Office of Education.  The Career Technical Education department works closely with SCOE on a 
number of different grant programs.   
  
Vanden has a unique relationship with Travis Air Force Base because of our close proximity to the base, 
the stellar Air Force JROTC program and the number of parents that are in the military.  Representatives 
from the service branches meet with students at lunchtime and make presentations in classes about 
career opportunities in the military. A newly hired base liaison works with Vanden and the other Travis 
schools to support students and staff as needed. 
  
There are several CTE departments with excellent contacts in business and industry.  The  robotics, auto, 
architecture, computer science,and auto maintenance programs all have contacts in the industry. The 
architecture program even got to tour a firm in Sacramento and meet with designers and architects to talk 
about what it takes to get a job in the industry and what they are looking for when hiring. Vanden also 
has industry leaders that come in to develop programs (biotech) and teachers meet with people from 
industry to find out what skills they desire from students. 
  
The public is informed about overall student test data through newspaper publication of test scores and 
through the state, district and school websites.  Teachers can see more detailed student test scores 
through Aeries. 
  
Teachers in some departments meet after each test to compare class results (average exam scores). 
Further improvements can be made to use test results to see which teachers were more effective on 
certain portions of the exam. 



  
Vanden does get some feedback from past students coming back from 2 or 4 year college programs,  
tech schools or the military, however that feedback is highly anecdotal, informal and does not reach a 
broad spectrum of former students.  Mr. Salas maintains a Facebook account where he stays in contact 
with LUCE members and brings graduates in to talk to students about their postsecondary experiences 
and what requirements were necessary to get into those schools.   
 
Travis USD has purchased the Naviance system which is a college and career readiness technology 
solution.  This program will be rolled out slowly over the next two years.  Counselors have had an 
introduction training to the program and will additional training as the roll out continues.   
 

  
D 1.3 

D1.3. Indicator: The school has an effective system to determine and monitor all students’ growth and progress 
toward meeting the academic standards, the college- and career-readiness standards, and the schoolwide learner 
outcomes, including a sound basis upon which students’ grades are determined and monitored. 

D1.3. Prompt: Evaluate the effectiveness of the system used to determine and monitor the growth and progress of 
all students toward meeting the academic standards, the college- and career-readiness standards, and the 
schoolwide learner outcomes, including the basis for which students’ grades, their growth, and performance levels 
are determined. 

Findings: 
Vanden has several systems in place to determine the effectiveness of our courses and students college 
and career readiness.  One way that students will be evaluated moving forward is through the 
College/Career Indicator Model that measures students on a scale of well prepared to not prepared.  As 
part of the CCI there are multiple ways that students can show competence and each student can be 
assessed individually.  Along with the State of California, Vanden is in the beginning steps of 
evaluating our program to insure that we are prepared for the roll out of the CCI model.   
 
We have an extra graduation requirement in our district that requires students to meet a 2 year career 
pathway.  The career pathway insures that students have additional elective credits.  Career pathway 
courses include CTE, VPA, Science and Math courses beyond graduation requirements etc.  Vanden is 
also in the beginning stages of adding a dual enrollment program with Solano Community College so 
that Vanden students can graduate high school with a high school diploma, college experience and 
credits that can transfer to any four year University.   
 
In our Co-teaching model for English, math , and scienc, designated teachers attend the general 
education classes of students that are identified as needing more instruction. Then that teacher holds a 
supplemental “lab” class to provide further support. Special Education provides a curriculum  support 
class with certificated teachers and Instructional Assistants for all subjects taught on campus.  Students 
can get help on completing any number of assignments as well as additional support and study help.   



  
Individual teachers may use the results of class assessments to steer future teaching and next year’s 
curriculum.  AP exam results give us feedback on whether or not the students are college ready.  We 
hope to have AP teachers meet and discuss the data in more detail to reflect on the changes we’d like to 
see based on the results. 
  
Instruction in all core curriculum courses are based both on the California State Standards and Common 
Core Standards.  With the advent of Common Core, we are also seeing some cross curricular planning.   
Science and Math work together to make sure that students have covered the math skills that students 
will need to complete their work in Chemistry and Physics.   
  
Counselors check in with students on grades as needed.  Counselors will further set up parent/teacher 
conferences for students that are struggling in multiple courses.   
  
In math, the department is working to include more “word problems” to expose students to the 
activities they will experience on the SBAC and to give students real-world math experiences.   
 
There is currently not a school wide test that determines career readiness, however in the CTE 
department students are often assessed based on real-world project based learning activities.   
Examples of these project based learning models in both CTE and Science include: 
Acoustical Design: Students use microphones, recording equipment, and computer programs to analyze 
the acoustics in several spaces. Then, they learn about ways to change the acoustics and measure the 
changes that they have made. 
Rocket Launching Project: Students build rockets, learn concepts of air resistance, calculate 
acceleration using a spreadsheet program, measure the rockets dimensions and mass, and predict how 
high the rocket will go. This prediction gets compared to the actual altitude. 
Electric circuits lab: trains the students to use the same equipment that professionals would use and are 
asked to construct circuits and measure each component. 
Spanish Style Architectural Design Project: Students approach the project as if they were the architect 
by start with conceptual design with a mock client and go through the entire design project. 
School improvement design project: Students work with the District as the client to meet the needs of 
the possible school expansion project that is currently being considered (real world problem) 
End Table Design Project: students define a need, want, or desire and design from beginning to end 
(concept, cost analysis, fabrication, and finishing) 
Computer Numerical Control (CNC) design projects: computer controlled machining where students 
work together to come to the best product before mass producing them. 
VEX Robotics: Students work as teams to design and build a competitive robot. This involves safety, 
programming, assembly, and engineering processes. 
First Robotics: Students work as teams to design and build a competitive robot. This involves safety, 
programming, assembly, and engineering processes. 
Systems that monitor growth have room for improvement.  In response to this need and at the behest of 
a Solano County office of Education grant program, Vanden is in the beginning stages of exploring 
how to integrate more project based learning.  A team of teachers and administrators went on an 



exploration trip to High Tech High in San Diego and then came back to talk about the experience.  
Additionally, there was a screening of Mostly Likely to Succeed a documentary about High Tech High 
and the use of project based learning.  Obviously the model used in the film could not be fully 
replicated in a comprehensive public school, but we are in the exploration phase of how to change up 
business as usual in order to increase engagement and the college and career skills they may need.    
   
Industry feedback on work readiness: There are advisory meetings through the county to talk about 
current industry standards. In CTE, the students learn in the project based environment. 
  
Interim Assessments: Science Department will use interim quizzes which are given in a “test” 
environment but the quizzes are a low percentage of the class grade. This identifies to the students 
which areas need the most improvement before taking the test. 

Supporting Evidence: 
CTE projects: 
Diagnostics and Mechanical Analysis: 
Emails between teachers and counselors 
Record of frequency of counselor/student meeting 

  
 D 2.1  

D2.1. Indicator: Teachers consistently use appropriate formative and summative strategies to measure student 
progress and guide classroom instruction. 

D2.1. Prompt: Evaluate the effectiveness, the appropriateness and the frequency of the assessment strategies, 
especially student work, based on the programmatic goals and standards to determine student achievement. 

 

Findings: 
  
Throughout Vanden classrooms, teachers are using regularly using appropriate formative and 
summative strategies to measure student progress. End of semester summative exams/ culminating 
activities are given in all courses on campus. These large exams and activities are aligned with our 
standard-based curriculum and include hands-on components in many subject matters including science 
(lab components), English (oral presentations), Drama (stage presentation), JROTC (drills), and many 
more. Most of our courses give the same final exam for their courses and those that do not are working 
towards this goal. Teachers look at student achievement on these final exams and use this data to reflect 
on their instruction. (For example, our math and science course level PLCs meet to discuss student 
achievement on final exams and look at how they can better teach content areas where students score 
low.) 
  
Along with the end of semester assessments, our teachers assess students throughout the learning 
process with a wide variety of assessment strategies that are aligned to our standards-based curriculum.  



In all our math classes, quizzes, group tests, and individual tests are used to assess students on their 
understanding of CA Common Core standards. Students receive feedback from the quizzes and group 
tests in order to be better prepared for the individual unit tests. English classes assess students on the 
Common Core ELA students through quizzes, tests, and essays. Science, Social Science, and World 
Language classes also assess student learning on a regular basis with quizzes, tests, labs, oral exams, 
and writing. PE and Elective classes follow the same pattern as our core academic classes and assess 
students regularly. In PE, students complete weekly times runs throughout the year along with tests at 
the end of each unit.  In art classes, students are quizzed on vocabulary terms and also assessed on their 
larger art projects. Art teachers give ongoing and helpful feedback to students as they are working on 
these larger projects. In JROTC classes, students are assessed in blocks throughout the year, using both 
written exams and performing drills. 
Overall, Vanden teachers do a thorough job of measuring student achievement. Many of our courses are 
using common assessments and teachers are working to analyze their students’ achievement on these 
common assessments. There is a need for teachers to find more time to continue this process in order to 
better guide instruction. 
  

Supporting Evidence: 
Final exams 
Art projects 
PE- Dancing unit exam video  
Math- group tests 
Science- IS1 final exam 
JROTC- Formative and Summative Assessment (See example) 

  
 D 2.2  

D2.2. Indicator: Teachers use the analysis of assessments to guide, modify and adjust curricular and instructional 
approaches. 

.D2.2. Prompt: Examine the effectiveness of the processes used by professional staff to use formative and 
summative assessments to guide, modify and adjust curricular and instructional approaches. This includes how 
professional learning communities and subject matter teams collaborate to collect, analyze, and use assessment 
data for the basis of curricular and instructional decisions. 

Findings: 
Many of our departments have have well-established subject matter teams that work together on a 
regular basis to plan lessons, create assessments, and analyze student achievement on assessments. In 
science, course-based working groups have bi-weekly meetings for years. During these meetings, and 
department common planning days, teachers examine student assessment data and make instructional 
decisions based on student learning. In Social Science, our teachers primarily rely on department 
common planning time to work on common units and assessments. Math teachers have worked in 
subject matter teams for several years to create and analyze assessments. In 2015-2016, we formalized 
four PLCs that met throughout the school year (English 1, English 2, Algebra, and Geometry). These 



PLCs used release time that was funded through LCAP. 
  
Science has been working with data and using it to inform teaching decisions as a collective for over a 
decade.  For example, the Chemistry teachers not only all give the same tests and labs, but also work 
together to determine the most commonly missed questions and changing instructional approach to 
improve student achievement and mastery.   
  
The Social science department has created benchmark tests but further work is needed to evaluate data 
to improve achievement. Additionally, there needs to be a skills component added to benchmark to 
move towards a more Smarter Balanced approach.  The Math department also has benchmarks and is 
beginning to analyze data to improve student achievement.  Both the Math and Social Science 
department have some approved PLC in the 2016-17 school year to work towards the goal of analyzing 
data and using it to inform curriculum decisions.   
  

Supporting Evidence: 
Science planning meeting notes 
PLC meeting notes 

  
D 2.3   

D2.3. Indicator: Student feedback is an important part of monitoring student and classroom progress over time 
based on the academic standards, the college- and career-readiness standards, and the schoolwide learner outcomes. 
Interviews and dialogue with representative students inform the degree to which learning experiences are 
understood and relevant in preparing students for college, career, and life. 

D2.3. Prompt: Using interviews and dialogue with students, evaluate the extent to which students understand the 
expected level of performance based on the standards and the schoolwide learner outcomes in relation to 
preparation for college, career, and life. Evaluate the effectiveness of the student-teacher interaction and 
monitoring of student progress based on student feedback.. 

Findings: 
Vanden uses several student surveys to gather information about the effectiveness of our academic 
program and school environment.  The Vanden Senior survey has 205 respondents this year and gave 
us a lot of feedback to help inform decisions about the academic program, college and career readiness 
and Schoolwide learner outcomes.  The administrative team has made an effort for all teachers to 
implement course feedback surveys as a way to evaluate the classroom environment, student/teacher 
interaction and effectiveness of curriculum.  Some teachers utilize this strategy to gather feedback, but 
it is not widely utilized.   
 
 
The Foreign language department and in particular the LUCE club does an excellent job of checking in 
with students who have graduated.  The LUCE club sponsors former students to come back and speak 
to current students about how prepared they were for higher education and what some of the challenges 



are heading into a higher education setting.  Most of the evidence coming out of these conversations is 
anecdotal and is not a huge cross-section of former students, but it is a start in the right direction.   
  
Another area that Vanden could improve the process of surveying students is post AP exams.  Several 
teachers already survey their AP students post test and post results to work on curriculum for the next 
year, but it would be stronger if there was a uniform process to survey AP students and to share results 
and strategies across subject lines.   
 
In 2013-14 school year in an effort to align courses, teachers were given time to create common syllabi. 
Course syllabi outline the expectations for each course and what students are expected to produce 
throughout the course of the year.  In addition, most teachers require a parent signature on the syllabus 
to make sure that both students and their families are aware of what a course entails.  The course syllabi 
are also available on the school website for students to consider before signing up for a particular 
course.   
 
Art: Several teachers in the VPA department ask students questions on survey, pick from favorite 
assignments least favorite and why? They also have a peer critique system that asks students to evaluate 
work for one another.  They then look at the peer feedback and reflect on their own assignment based 
on the peer review.   
  
●       Math - As part of the transition to Common Core, the math department uses real-life word 
problems in classroom.  This idea takes the fundamentals of math and then applies them to real-life 
situations.  
● Vanden’s Academic Decathlon team teaches public speaking, study skills, organization, 

prioritizing and time management.  Vanden’s AcaDeca has consistently won both the county and 
regional competitions over the past 15 years.    

●       Business Math - teaches students how to do taxes, rent, mortgage, budgets and how to live within 
financial constraints.  These are vital life skills that will help students become productive and 
financially viable members of society.   
●       Spanish - teaches about differences and similarities in cultures across the spectrum.   
●       JROTC - teaches organization, time management, job evaluations (peer grading), leadership skills, 
delegation and briefings.  Student interviews throughout the four year program to find areas of strength 
and improvement.  
●       The Vanden Athletic department is instilling the values of teamwork, persistence, grit and 
overcoming adversity.  Team and individual sports help students set goals and make plans to reach 
those goals and how to work with teammates to reach shared goals.    

Supporting Evidence: 
Student surveys 
Syllabus  
Art Questions at end of semester 

  



D 3.1  

D3.1. Indicator: The following stakeholders are involved in the assessment and monitoring process of student 
progress: district, board, staff, students, parents, and the business and industry community. 

.D3.1. Prompt: Evaluate the impact of stakeholder involvement in assessing and monitoring student progress. 
Include district, board, staff, students, parents, and the business and industry community. 

Findings: 
District: The District is involved in assessing and monitoring student progress through several different 
means.  The district monitors standardized test scores, D and F rates, CELDT scores and progress 
towards IEP goals.   District leadership meets with site administrators several times a month and 
communication about student progress occurs regularly during these meetings. 
Board: The governing board created Math Lab to address low grades in math and to help students 
achieve both A-G eligibility and graduation requirements.  Additionally, both the principal and student 
representatives share at School Board Meeting.  There is even a student member on the school board 
that gets to vote on all board decisions.    
Staff and teachers use a variety of methods to monitor student progress, from informal checks of 
understanding all the way up to a semester long project and all the tests and quizzes in between.  The 
staff also does some work to analyze CCSS scores and look for trends, although not nearly as 
frequently as we did with CST scores.   
Parents: Parents are involved in monitoring student progress through progress reports, quarter and 
semester report cards by monitoring Aeries and through frequent contact with parents via email, 
through Parent/Teacher conferences and on the phone.  Counselors are also frequently checking in with 
parents and monitoring student progress, especially in Junior and Senior year to be sure that students 
have enough credits to graduate.   
Students : Students are involved throughout the process by not only generating the results (taking the 
tests, writing the papers etc), but they also get frequent feedback both formally and informally from 
teachers.  Teachers pass back assignments to students with corrections and praise.  Depending on the 
course and the department, there is also the and possibility of retaking of tests or doing test corrections 
for an improved score.  In English class students get frequent peer feedback on the multiple drafts of 
essays submitted prior to turning in the final product.   
Industry Community: Advanced architecture students presented their final drawings for the School 
improvement design project  to professional architects at DLR group in Sacramento. As a result the 
architecture students get direct feedback from industry professionals.  
 
Kylie Negin participated in the Globe workshop in London over the summer and will be bringing the 
students to UC Davis to work with a Globe actor on dramatic performances of Shakespeare.  The Actor 
will teach strategies and help students learn how to connect to Shakespearian language. Several 
teachers from Vanden and Golden West (our feeder middle school) also developed a Shakespeare-
palooza where students perform for one another and for any parents and school staff in attendance.   
 
 
Parents and community members serve on our School Site Leadership Council where they have the 



opportunity to give input to the SPSA, school policy and have a hand in analyzing school wide learner 
outcomes.  
Our school board receives regular updates on student progress through reporting from district staff and 
administration.  These reports include standardized testing results, graduation rates and periphery issues 
like truancy and expulsion rates.   

Supporting Evidence: 
Report cards, grade verification Report, Aeries, School Board Meeting Minutes, graded student work, 
Site council minutes, classroom observation.   

  
D 3.2  

D3.2. Indicator: The school regularly examines and analyzes standards-based curriculum-embedded and 
standardized assessments for English language and mathematics in all subject areas. 

D3.2. Prompt: Evaluate the effectiveness of how the entire school examines and analyzes standards-based 
curriculum-embedded as well as other standardized assessments (Smarter Balanced, SAT, ACT, EAP, others) for 
English language and mathematics. Include how this assessment data is collected, analyzed, and used as the basis 
to make decisions and changes in the curricular and instructional approaches. Comment on how this process 
impacts the instruction of second language learners by modifying the teaching and learning process. 

Findings: 
Analyzing test score data to make curricular changes is an area that Vanden needs improvement.  There 
are some departments that do an excellent job of using internal data to make curriculum decisions year-
to-year and even between units.  The science department does an excellent job of using both test score 
data and lab results to make adjustments to curriculum.  They collaborate to make decisions about the 
best course of action and have taken this same approach as they move towards implementing the Next 
Generation Science Standards.  However, this does not extend to SBAC scores.  Science does not use 
any Math or English scores to change instruction at this time.   
 
Math meets in PLC groups to create a curriculum based upon the standards and create assessments to 
reflect the expectation of the learning objectives from SBAC test scores.  Based on those scores and the 
analysis, teachers have decided to allow more time for statistics and probability to help improve scores.   
 
Social science is meeting in PLC groups this year to work on updating curriculum to match the new 
Social Science Framework that came out in July of 2016.  However, like the Science department, they 
are not using SBAC data to make curriculum decisions at this time.  The Science department is also 
taking advantage of PLC time to align their program to the NGSS standarads. 
 
Some of the roadblocks that we have run into as a staff trying to analyze data limited amount of data 
and the majority of assessments are given later in their high school careers so it is hard to analyze 
change over time or growth for an individual student on standardized tests.  Additionally, there is no 
uniform data analysis tool that breaks down data intuitively.   
Aeries only shows if students have “met” “nearly met” standards, but does not show student scores in 



each area.   
 
Mindy Yu teaches ESL and the school uses CELDT data to determine if a student is in need of 
additional supports due to ESL status.  The scores indicate to Mindy what area of English the student 
needs support for, and she tailors instruction to their particular needs.  Mindy has also provided support 
to general education teachers who need specific information on the skill deficits for their ESL student, 
and advises teachers how to move forward offering strategies and checking in frequently both with 
students and general education teachers. 
 
Special Education does use test scores as one determination of eligibility for Special Education 
services.   
 
The English department reviewed SBAC scores to determine that speaking and listening was a 
weakness. They then collaborated on ways to improve speaking and listening skills and how to teach 
them over the grade span.   

Supporting Evidence: 
Math - pacing guides, chapter quizzes, tests and Final 
Submit page of IEP that addresses test scores 

  
D 3.3   

D3.3. Indicator: The school uses assessment results to make changes in the school program, professional 
development activities, and resource allocations demonstrating a results-driven continuous process. 

D3.3. Prompt: Comment on the overall effectiveness of how assessment results have caused changes in the school 
program, professional development activities, and/or resource allocations, demonstrating a results-driven 
continuous process. Examine examples and comment on the overall effectiveness of changes in the online 
opportunities, professional development of the staff, and the resource allocations to support student achievement 
and their needs. 

Findings:  
Vanden has not been effective in using data to evoke changes as data is typically not analyzed outside of WASC 
meetings. Professional Development opportunities have been more frequent for the SBAC tested subject areas 
(English and Math).  That’s not to say that other departments have not had training opportunities, but they 
generally are not offered as readily.  For the past 3 years the district has offered several Kagan trainings to any 
teacher regardless of subject matter.  These trainings have offered engagement strategies and positive behavior 
supports and ideas to improve classroom management.   
 
The Math and English Departments went to PLC training and have been using those strategies to effect change 
within their departments.  Math met in their PLC, noticed skill deficits in particular categories based on test scores 
and from that data work to go over those particular skills in more detail and come up with strategies to reach 
students that missed out on those skills previously. 
  
In PE they changed tests to reflect what students were actually trained in (like doing pull ups and realizing 



students weren’t trained to do those, so they changed to assess push ups which they did in class. 
  
In addition to the scores based and results driven training attended by staff, there was also a push by the 
administrative team and the district office to attend a training on changing school climate as a means to improve 
academic achievement.  A team of teachers, administrators and student support staff attended the school culture 
summit.  The focus of the summit was to examine the culture of the school and to make a measurable plan to 
improve the culture for both students and staff.   
 
Based on assessment scores, Special Education students may have their case managers or teachers change their 
accommodations. 
  
Teachers intervene when test scores are low to teach test taking strategies (how to consider multiple choice, write 
essays, what level of detail is needed, how to use textual evidence).  In the case of essays, teachers may provide 
sample essays or model essay writing. 
  

Supporting Evidence: 
AP resources are sometimes lacking,  
there is a slow turn around to receive new textbooks and learning materials.  
 Documented student achievement gaps have not been fully addressed. 
Algebra Lab was initially created when the 2-year Algebra class was withdrawn and it was created to help 
students be successful in Algebra 1. Then Geometry Lab was added because the Algebra Lab was successful. 
Then Algebra 2 Lab was added. Since Math tutoring was created to help all the students who get into Math Lab, 
Algebra 2 class will be discontinued after this year. 
  amended IEPS 
sample essays or any materials use to intervene for low test scores 

  
D 3.4  

D3.4. Indicator: The school periodically assesses its curriculum and instruction review and evaluation processes. 

D3.4. Prompt: Evaluate the process that the school utilizes to review and assess the effectiveness of each program 
area, including graduation requirements, credits, course completion, and homework and grading policies, to ensure 
student needs are met through a challenging, coherent, and relevant curriculum. 

Findings:  
Departments are consistently striving for ways to improve curriculum while continuing to offer rigorous and 
coherent courses.  Over the last three years Vanden has developed department wide homework and grading 
policies to improve consistency.  The work that departments were doing was supported by the administrative team 
and district office administration because we received paid days during the summer to begin our alignment work. 
Each department also developed essential assignments that all students taking a particular course will complete 
over the course of each unit and class.  The frequency and number of essential assignments varies by department 
and so do the follow up procedures.  Some departments are grading essential assignments together using rubrics 
while others are emerging collaborators working together to create assignments for the first time.   
 



Counseling meets frequently with students to address graduation remediation and credit concerns. Vanden 
employs a staff of four full-time School Counselors who regularly review students' academic progress 
for graduation and post-secondary planning. Counselors utilize a systematic approach to 
communicating this information to students, utilizing classroom, small-group, and individual meetings.  
 
Students are informed of credit and course requirements beginning in the 8th grade. Vanden Counselors 
visit Golden West Middle School to help students plan ninth grade coursework. At these meetings, 
students receive information on graduation and four-year college eligibility requirements. They also 
receive an overview of Vanden course offerings, including course prerequisites. Students are provided 
resources and are shown how to access Vanden's online curriculum guide. Counselors then revisit the 
middle school during the week to answer individual student questions regarding high school courses 
and planning. 
 
Counselors regularly work with Vanden students to monitor graduation status and credits. Transcripts 
are reviewed every semester to verify course and credit completion. Students identified as off track, 
graduation remediation meetings are scheduled with the counselor, student, and parents/guardians to 
plan remediation options. These may include: summer school, Cyber High online coursework, 7 period 
day, tutoring, or parent/teacher conference. Graduation Remediation Plans are updated each semester, if 
necessary. 
 
Vanden's counselors meet one-on-one with each student grades 9-11 during the Spring in order to pick 
next year's courses. These meetings consist of a thorough transcript review, as well as creation/update 
of 4 Year Plans. 4 Year Plans evaluate student courses and grades with consideration of each student's 
post high school goals. These meetings may include enrichment opportunities and college entrance 
exam preparation and schedule. Information regarding these is also widely communicated to families 
via regular bulletin announcements and maintenance of the Vanden Counseling webpage. The webpage 
also includes information on: NCAA eligibility, summer enrichment and scholarship opportunities, and 
college visits. Regular visits to Vanden by college and university admissions representatives provide 
added opportunity for students to learn about specific requirements for post-high school planning. 
 
Math - The math department has developed some benchmarks and Performance Tasks to measure student 
progress against peers in other classes over the course of the year. The math departments has also scored them 
together and discussed student scores to see where the students struggle and then discuss strategies to help them 
improve.  This has led to valuable conversations about strategies, student engagement and how to keep students 
engaged to learn both content and skills.   
Curriculum Support has been aligned throughout SPED. In addition to receiving support for their academic 
classes, students also work on improving skills in curriculum support.  Those skills are measured in each 
curriculum support class at roughly the same time.   
 
In science, courses are fully aligned with students in course alike classes completing the same classwork, tests, 
labs, study guides and textbook assignments.  The science department has done by far the most work on 
alignment and even create unit exams together.   
 
 



All PE classes have similar units, for instance, all classes have a common final exam that includes square dancing.  
The PE teachers also use a common grading scale and syllabus.   
 
English has a common syllabus  and is working towards consensus on using the same grading policies.  There is a 
lot of autonomy in what is assigned and some teachers use different novels, and some are aligned.  PLC days have 
been provided to work on creating common assessments and rubrics and to work towards a more aligned 
curriculum.   

Supporting Evidence: 
 discussion through meetings 
 common assessment in departments 
counseling appointments and notes 
Most departments created binders as part of the alignment work 
Syllabus (for aligned classes) 
PLC agendas 
  

  
D 3.5  

D3.5. Indicator: The school employs security systems that maintain the integrity of the assessment process. 

D3.5. Prompt: Evaluate the selection of and the use of proctors, the security systems for test documents, and the 
means to maintain the integrity of the assessments. 

Findings:  
We have a secure test room where everything is stored before and after testing.  The staff goes through test 
training and all staff members sign affidavits, we follow the state standards and testing protocols laid out by the 
state.  We work with the district office testing coordinator to be sure that all procedures and protocols are 
followed to the letter of the law. Proctors are qualified and trained and overseen by administrators at the site and 
district office.  The same can be said of AP testing.  The testing coordinator works with the Administrator in 
charge of testing to follow protocols and assign test proctors.  All AP teachers act as proctors for subjects they do 
not teach and additional teachers are asked to proctor as needed.  Testing materials are appropriately secured in 
the testing room and are secured by staff at all times when outside of the testing room.  There are inconsistent 
testing procedures for benchmarks throughout the school, but each department and teacher is responsible for test 
security.   
 
Phones are removed from testing environment to insure test security.  Vanden is consistent about making sure 
testings procedures are followed and all proctors are given necessary training and sign to verify their 
understanding.  Administration frequently checks on testing rooms to guarantee that procedures are being 
followed and that any security questions are answered quickly.  In Special Education the CMA aides are all 
trained in acceptable support behaviors as well.  Vanden makes sure to cover all the information on the wall that 
could be present on the test.   
  
 
  



Supporting Evidence:  
DFAs and testing protocols information 
Classroom observations.  
Take pictures of a room prepared for a test 
Copy the signed instructions given to test proctors 

  
  



ACS WASC Category D. Standards-based Student Learning: Assessment and 
Accountability:  Summary, Strengths and Growth Needs 

Review all the findings and supporting evidence and summarize the degree to which the criteria in Category D 
are being met. 

Include comments about the degree to which these criteria impact the school’s ability to address one or more 
of the identified critical learner needs (Chapter III). 

Summary (including comments about the critical learner needs) 

Overall, we feel like we collect the data effectively, but we feel we can do better on analyzing the data and use it for 
improvement. The school effectively monitors students’ progress and informs stakeholders about student progress. It 
was noted that the standardized data that is being collected is currently changing. 
Our teachers throughout the campus use a variety of assessment types and teachers are working towards using 
common assessments between class sections.  Teachers are not effectively sharing the results with each other.  
Student achievement, but not feedback from students, is currently an important part of monitoring student progress. 
As a school we have used alloted time and money from the district to plan, lower class size, and improve in areas 
which need growth.   
 
Administration, math, and english departments are doing well to examine and analyze standardized assessment data, 
but this examination is not currently used schoolwide as it was in previous years. 
The school is using Smarter Balanced testing data to lower class sizes in English 9 and Algebra, created Algebra II, 
creation of the tutoring center. AP scores have driven resource allocation for professional development for AP 
teachers. Provided CAHSEE test prep classes for students who needed more help. PLC groups are working to assess 
whether our assessments are effective. This is also done on a departmental level. 
  
Prioritize the strengths and areas for growth for Category D. 

Category D: Standards-based Student Learning: Assessment and Accountability: Areas of Strength 

  
Using Aeries.net, we have access to trends in student performance. This area of data collection will be used to 
continue to improve and grow. 
As departments, we do very well to develop and use assessments that are common across all class sections. 
PLC groups meet collaboratively on Common Planning Days and also take Release days together to create common 
assessments and look at SBAC data to target curriculum to specific skills sets. 
This year we are using common planning time to evaluate and analyze student performance data across departments. 
The school is using Smarter Balanced testing data to lower class sizes, change support class offerings and create the 
tutoring center.  Low AP scores have driven resource allocation for professional development for AP teachers. 
  

  
Category D: Standards-based Student Learning: Assessment and Accountability: Areas of Growth 

  
More professional development focusing on how to assess standardized data and adapt curriculum.  



Only one year of data exists for SBAC.  Many of the standardized assessments are new and are not every 
year so analyzing that data and making appropriate changes is more difficult.  Annual benchmark 
assessments are needed school-wide. 
Need to use data to modify curriculum in all departments. 
Need to develop interim assessments to evaluate student progress towards learning goals for all subjects. 
  
  
 
 
 
  



 

Category E:  School Culture and Support for Student Personal and Academic 
Growth 
Based on the criteria in each category: 

1. Review what currently exists based on the ACS WASC/CDE criteria and indicators. Online schools 
or schools that have online components should incorporate responses to the iNACOL standards listed 
below the correlated ACS WASC/CDE criteria. 

2. Evaluate the current program’s effectiveness based on the ACS WASC/CDE criteria and indicators. 
Use the analytical prompts to summarize the findings and evidence. 

Note: In some areas additional prompts have been inserted to emphasize the analysis related to online 
instruction. 

3. Support responses with analyzed, observable evidence. (See the list of areas to analyze and examine.)  
Note: Observable evidence includes a) examination of student work, b) observations of students engaged in 
learning and other aspects of the school program, c) student interviews, d) examination of hard data and 
information, and e) other observations/ interviews/discussions. 

4. The responses that include findings and evidence for each criterion within Categories A–E will form 
the basis of Chapter IV of the Self-Study report. 

  At the end of each category, provide an overall summary that includes comments about the school’s ability to 
address one or more of the identified critical learner needs 
Develop a list of aligned strengths and growth areas for each category of ACS WASC/CDE criteria 
(Categories A–E). 

E 1.1  

E1.1. Indicator: The school implements strategies and processes for the regular involvement of all stakeholder 
support groups in the learning and teaching process, including parents of non-English speaking, special needs and 
online students. 

E1.1. Prompt: Evaluate the strategies and processes for the regular involvement of the family, business, industry, 
and the community, including being active partners in the learning/teaching process. Comment on the effectiveness 
of involving parents of non-English speaking, special needs and online students. 

Findings: 
Vanden has strong ties to the surrounding community and has been working over the years to be sure to 
include all stakeholders in our decision making processes.  We have very active parent booster groups, 
specifically Music, Robotics, Athletics, and Sober Grad are very involved in fundraising, student 
programs and activities. Boosters parents can often be seen on campus volunteering to help with 
robotics tournaments, helping the band set up and remove equipment, selling Viking gear as a 
fundraiser, and hosting events such as crab and spaghetti feeds.  We also have parent representation on 
the Vanden Site Council Leadership Team.   
 
CTE  has established partnerships with many local businesses-including setting annual job fairs with 
several local employers including Old Navy, Levis, Chick Fil-A, Six Flags Discovery Kingdom, Burger 
King, Rubio’s and several others.  Vanden students were offered jobs on the spot, or called back for 
further interviews.     
 
The parents of English Language Learners (ELL) are invited to participate in DELAC meetings at the 
district office.  Information is sent home in English and Spanish and a call home to every ELL parent is 
made several times in the days leading up to the meeting.  There is also an annual ELL reclassification 



ceremony that takes place in the Governing Board Room at Travis Education Center.  Parents receive 
invitations in the mail in both English and Spanish and phone calls.  The ceremony is followed by a 
dinner honoring students and their accomplishments.  This ceremony is attended by ELL students and 
their parents from across the district.   
 
The Vanden Counseling department provides opportunities for students through ongoing community 
outreach. College admissions visits are scheduled throughout the year to inform students about 
postsecondary opportunities.  Already this year Vanden has hosted a number of colleges and 
Universities to talk about the admissions process and expose students to Universities across the nation.  
Some of the visiting colleges include Tufts, University of Hawaii and Solano Community College.  The 
Vanden Counseling department maintains a strong relationship with Solano Community College and 
has set up a financial aid presentation with a financial aid officer to speak to all seniors about the 
process of applying for FAFSA whether or not they plan to attend Community College or go straight to 
a four year school.  Vanden maintains relationships with numerous outside organizations that provide 
student scholarships and internship opportunities. Family counselor meetings are  easily accessible and 
readily available for all students to address issues of school success.  
 
The Vanden Science department has cultivated a relationship with Genentech.  Every year AP Biology 
students visit the company which is located in Vacaville and have the opportunity to observe adults 
working in  STEM career fields. These real-world experiences help to better prepare students for their 
post high school careers.   Former Vanden students have interned at Genentech during their college 
years.   
 
Vanden also has strong ties to local philanthropic organizations through clubs such as the S club.  The S 
Club is the high school version of the Soroptimist club.  The high school chapter helps with local 
fundraising efforts and volunteers with local charities.  In addition, similar organizations, including our 
local Rotary Club chapter support Vanden students by offering thousands of dollars each year through 
the Assist-A-Grad Scholarship Foundation, Inc.. 
 
The Special Ed department uses accommodations that include the workability program.  The 
workability program includes job skills training that will allow students to transition from school to the 
workplace with minimal complication.   
 
Various Vanden clubs work with community sponsors. Most prominently, the Latinos Unidos for 
Education club (LUCE) works both with local colleges and prominent Vanden alumni to instill the 
value of a college education on club members and also impart wisdom to help students navigate what 
they need to do in high school to get to the next level.   
 
Vanden uses various forms of communication to reach students, parents and community members.  
Written communication goes home in multiple languages and aeries.net allows parents to keep track of 
students grades and attendance from their smartphone or computer.  Vanden and Travis Unified hold 
regular DELAC meetings for parents to have input in their students learning.   
 
Another way that parents are involved is in the IEP process for Special Education students.  Parents are 
actively involved in initial meetings, and  in follow up and annual meetings.  Case-managers are in 
regular communication with students, parents and general education teachers about student progress.  
Parent and student input are considered  when accommodations are set up and adjusted as needs 
change.  The workability program helps students move from school to the world of work.  
   



Supporting Evidence:   
1.  Special Ed files 
2.  DELAC meeting minutes 
4.  LUCE meeting minutes 
5.  Attendance/Counseling notes 
6.  Job fair announcements 
7.  Counseling website 

 
E 1.2  

E1.2. Indicator: The school uses community resources to support student learning. 

E1.2. Prompt: Evaluate to what extent the school solicits and employs business and community resources to 
support and extend learning. Determine how effectively community members expertise and services, such as 
professional services, business partnerships, guest speakers, job fairs, field trips to local employers, and 
evaluation of student projects and classroom presentations, provide real world applications of the learning 
standards and schoolwide learning outcomes. 

Findings: 
Vanden has made a wide array of business and community partnerships that provide real world 
applications for student learning.  AP Biology has a longstanding relationship with Genentech a local 
biotechnology company.   The relationship between Vanden science and Genentech allows students to 
see what real-world science jobs look and feel like.  LUCE Club takes at least 1-2 field trips to different 
Universities from the UC and CSU system each year.  Students can see the world of academia up close, 
sit in on classes and get a sense of campus life. Students come back from these trips energized and 
talking to other students about their experiences on college campuses.  For many students, this is their 
first opportunity on a college campus, which brings new ideas and perspectives about student 
capabilities.  LUCE also brings guest speakers from colleges and Vanden alumni at lunch.   
 
The CTE program puts on a job fair every October that results in the hire of more than 40 students for 
seasonal work.   The majority of students hold their positions even after the holidays are over.  Students 
have the opportunity to be interviewed, get feedback on what they did well and areas for improvement 
and some are even offered jobs on the spot.   
  
Air Force/JROTC program takes field trips multiple times per year to Travis Air Force base and local 
air shows.  The ROTC program is a joint venture between Vanden and the US Air Force base and the 
Air Force does regular inspections of Vandens units.  Vanden has maintained the highest honors from 
the US Air Force this last year earning the Distinguished Unit title.  The Vanden ROTC program has a 
strong partnership with the military and many of the students choose the military or military academies 
as their post high school endeavor.  Military recruiters are also often guest speakers in classes on 
campus.  They speak both about life in the military as well as the opportunities that military life can 
provide.     
The Vanden Biomedical program frequently has a guest nurse speak about about nursing careers and 
sharing on-the-job expertise.   
The Vanden Careers in Education program is an elective course that sends Vanden students to Travis 
Unified elementary and middle schools to work in classrooms under the tutelage of credentialed 
teachers.  Students have the opportunity to shadow teachers, to lesson plan, and to study child 
development.  A student who completes the Careers in Education class has a clear understanding of a 
teacher’s working conditions and the educational requirements needed to enter this career field.  



 
Post-secondary programs visit Vanden throughout the year to provide not only institutional 
information, but information on specific programs and career paths. Through collaboration with the 
Military Entrance Processing Station (MEPS), conducts the Armed Services Vocational Aptitude 
Battery two times per year with corresponding results interpretation sessions. Military recruiters return 
to Vanden with students’ ASVAB results, assisting them with interpreting the results and explaining 
job opportunities available to them.   
 
Vanden has brought in outside resources for SAT preparation through study sessions and family 
information nights. Resources are maintained through the Vanden Counseling webpage and include 
support offered at local libraries. Job and volunteer opportunities provide students opportunities to 
extend learning, and are regularly communicated through the Vanden Counseling webpage and school 
bulletin. Vanden offers the PSAT and counselor’s work one-on-one with students to discuss test results 
and preparation for the SAT.  
 
The Counseling Office also offers information on summer job opportunities through their website and 
daily bulletin announcements.  They also post information on the bulletin board located outside of the 
administration building and on kiosks outside of their offices.   
 

Supporting Evidence: 
 1. School Events Calendar 

2. SPSA 
3.  Bulletins/bulletin boards 
4. Job Fair Flyers 

 
E 2.1 

E2.1. Indicator: The school has existing policies and regulations and uses its resources to ensure a safe, clean, and 
orderly place that nurtures learning, including internet safety. 

E2.1. Prompt: Determine the extent to which the school has implemented policies and committed resources to 
ensure a safe, clean, and orderly environment that nurtures learning. Evaluate the effectiveness of the school’s 
practices and procedures for all aspects of student safety including: effective operating procedures for internet 
safety, bullying, drug and alcohol abuse education and intervention, conflict intervention, use of derogatory or 
hateful language especially in the context of race or gender, disaster preparedness and other safety topics of local 
concern that may interfere with learning. 

Findings:  
The Vanden Safety Committee regularly reviews the school safety plan and updates the plan annually 
to meet current needs.  The safety committee has representation from all academic departments, the 
support staff and students.  Vanden conducts safety surveys asking students, staff and parents about 
student safety on campus to identify areas of concern.  The survey results show that the majority of 
students feel safe and comfortable on campus. Our administrative team works seamlessly with staff to 
monitor students and to prevent many problems and disagreements before they escalate.   
 
Vanden also prepares its staff and students by practicing evacuations and other procedures in case of a 
fire, earthquake, active shooter, or other emergency scenario. A binder with all emergency procedures 
is available for viewing in the Student Support Center.  



 
Additionally this fall Vanden has added a full-time social worker to help serve non-Special education 
students, to support their social emotional development and to help serve the population of foster 
students.   
 
We have cooperated with the Air Force to provide a social worker who specifically works with military 
dependents and assists them with their transition needs and helps solve and cope with problems that 
they face at home or here on campus.  
 
The library media teacher provides an overview of digital security during 9th grade library orientation.  
Students are taught about creating safe passwords and students learn the importance of protecting their 
personal information and the risks of insecure data. All computer labs have Vision installed which 
allows teachers to monitor computers and student online activity in real time.  
 
Vanden has an online program that allows students to anonymously report any bullying that takes place 
on campus. When one of these anonymous reports or any other report of bullying is received by the 
assistant principals and a process is started to ensure that all students feel both physically and 
emotionally safe. Generally, even an anonymous report includes the name of the victim. But if it 
doesn’t efforts are made to identify the individual involved. One of the assistant principals meets with 
the victim to learn about the problem the student is experiencing. Strategies for making the bullying 
stop are discussed with the victim so he or she feels empowered to participate in ending the disturbing 
behavior.  School counselors are available to provide support with issues of social-emotional wellness. 
Some staff are trained to deliver No Bully, Solution Team interventions. Since many reports of bullying 
are in fact conflicts between individuals with relatively equal power, conflict resolution techniques may 
be used. Progressive discipline and No Contact Contracts are also effective strategies used.     
 
Our School Resource Officer supports administration and campus monitors in campus conflict 
resolution and provides insight and information during the development of fire, active shooter, and 
earthquake protocols. The district office has increased the number of cameras on campus which has 
been helpful in resolving issues.   
 
The Vanden ASB has been promoting awareness of issues that can be troubling for teens.  During 
‘Awareness Week’ they post inspirational quotes about a different topic each day; including suicide 
risk, abusive relationships, alcohol and drug abuse etc.  Students were also asked to participate by 
wearing a color that matched each day and at the end of the week there was a motivational speaker to 
talk about the topics of the week. School clubs, such as GSA/GSE, Luce, and BSU support a safe and 
accepting environment for all students.  
 

Supporting Evidence: 
1. School Safety Plan 
2. SPSA 
3. Student Survey  
4. Healthy Kids Survey 
5. Website 
6. ASB committee minutes 

 
 



E 2.2 

E2.2. Indicator: The school demonstrates caring, concern, and high expectations for students in an environment 
that honors individual differences and is conducive to learning. 

E2.2. Prompt: Evaluate to what extent the school has created and supported an atmosphere of caring, concern, 
and high expectations for students in an environment that honors individual differences. Determine how effectively 
school policies, programs and procedures support student learning by examining information such as: 
proportionality of discipline data, use of positive behavior strategies by staff, restorative justice practices, 
celebrations of students’ heritage and ethnicity and other information or practices that support a caring, learning 
environment. 

Findings: 
Vanden strives to be a school that where students feel safe and supported to express themselves. Our 
staff has high expectations for all our students to grow personally and academically. Whether a student 
is part of an “official” sub-group or identifies with another sub-group or is a committed individualist, 
they should feel supported. Students are supported through the protection of school and legal authority. 
They are supported through clubs where they find others with common interests or concerns. They are 
supported by staff whose job is specific to the purpose of supporting their individual needs.  
 
Behavior expectations are communicated at the beginning of the school year in both the student 
handbook and also by the administrative team members, who introduce themselves during English 
classes. They discuss discipline procedures and any changes to school policy.  Freshmen students are 
given a planner that contains the school calendar and information regarding bell schedules, dress code, 
and discipline matrix. 
 
School discipline is handled at the lowest level possible with teachers outlining their behavior 
expectations.  Teachers use progressive discipline and work with students to create a positive classroom 
climate and communicate frequently with parents through phone calls and emails. When a student is 
referred to them, the administrative staff gathers input from the teacher and student and applies the 
consequences as outlined in the behavior matrix, ensuring equity and fairness.  
 
Our Student Support Center is staffed by three assistant principals and our School Resource Officer. 
While this is the center of discipline on campus it is also where many student problems are identified 
and strategies to success are mapped out. The cooperating authority of those committed to uphold the 
education code and keep the school safe and our SRO who is sworn to protect the community provide 
students with both structure for those making poor choices and assistance for those who feel they are 
not safe to be themselves. 
 
LUCE and BSU and GSE are healthy vibrant organizations that support three“official” sub-groups on 
campus. Band, theater, athletics, anime, astronomy are just a few of our other adult sponsored clubs, 
activities or organizations that provide a point of contact and connection for students to the school.  
 
To respond to student demand and to help students reach the high expectations there have been several 
substantial support systems put into place.  
 
Our four counselors work with students and families to create four-year plans for every student. 
Students are advised on UC -g preparation and are provided numerous options for academic 
achievement, including summer and online coursework. Our two part-time and one full-time school 
psychologists and our two part-time mental health coordinators support our students with IEPs feel 



supported as they work on goals associated with their disabilities. Our full-time school social worker 
fields referrals for assistance and works to line-up the right resources to help students negotiate 
adolescence specifically and life in general.  
 
Vanden has a strong peer tutoring program where student volunteers are paired with a student who 
needs assistance. Additionally, Vanden developed a tutoring center in the winter of 2016. In January of 
2017, our new Student Commons became the home of this program where peer and teacher tutoring is 
conducted after school four days per week.  
 
At Vanden we try to provide multiple opportunities throughout a student’s time  in high school for the 
student to connect with their peers and adults. We hope that we model healthy lifestyles as we discuss 
healthy lifestyles with out students. Since each student brings some unique to Vanden we try to provide 
a wide variety of ways for them to connect and feel they are part of a supportive learning community. 

Supporting Evidence:        
- LUCE, GSE, Vanden Buddies, BSU 
- Contracts, discipline matrix 
- Purple Sheet 

 
E 2.3  

E2.3. Indicator: The school has an atmosphere of trust, respect, and professionalism. 

E2.3. Prompt: Evaluate the degree to which there is evidence of an atmosphere of trust, respect, and 
professionalism. Examine the quality and consistency of communication and collaboration between and among the 
school’s leadership, staff and stakeholders; this includes the degree to which stakeholders are involved in the review 
of the Single Plan for Student Achievement and District’s Local Control Accountability Plan and to what extent 
they are included in decision-making. 

Findings:          
 
Important announcements and events are available for viewing on Vanden’s website. Nonetheless, at 
the beginning of every week, Vanden administration calls each household with important information 
such as weekly schedules, testing, and school-wide events. This allows parents who may not have the 
time or means to check the online calendar to still receive this information. Students are also kept up-
to-date with announcements over the PA system that occur every Monday, Wednesday, and Friday 
during their fourth period class. 
Instructors and administrators collaborate on a monthly basis through several committees. The safety, 
leadership, and technology committees are composed of teachers from all departments and led by an 
administrator. Each committee meets on a regular schedule in order to maintain a consistent line of 
communication between branches of staff. Similarly, the School Leadership Site Council includes 
teachers from multiple departments, administrators, parents, and students. The Site Council is 
responsible for assessing and implementing both current and new school policies, such as test prep 
courses or cyber bullying programs. Having both parents and students on committees such as this is 
extremely valuable to Vanden and promotes community involvement. 
 
Students are also encouraged to represent Vanden as governing board representatives. These students 
attend district governing board meetings in order to make announcements or requests. Not only does 
this allow students to self-advocate, it also gives them an opportunity to connect with the community 



directly. 
 

Supporting Evidence: 
Records and minutes from the above sources 

 
E 3.1 

E3.1. Indicator: The school has available and adequate services to support student’s personal needs. 

E3.1. Prompt: Evaluate the availability and effectiveness of academic and personal support services, including 
referral services, to support students in such areas as physical and mental health, and career, academic and 
personal counseling, including an individualized learning plan. 

Findings: 
Vanden is privileged to have four counselors, a school psychologist, a school social workers, a school 
nurse and two mental health coordinators on-site in order to support its student body’s mental, 
emotional, and physical well-being. While this groundwork is meant to assist all students, it is 
especially helpful for students with special needs. Counselors can work together with the school 
psychologist, nurse, instructors, case managers, as well as the student’s parents and the student 
themselves in order to formulate a plan that will allow them to succeed. Students who may have mental 
or physical conditions that make it difficult for them to function in a regular classroom can receive 
accommodations through an IEP or 504 plan. 
 
A common accommodation is use of the Learning Lab. The Learning Lab provides students with a 
quiet, alternative location for tests or specific assignments, and provides students who may feel 
pressured by time or nervous around their peers to complete tasks without added stress. 
 
In the case of students with severe physical ailments that could inhibit their ability to attend class on a 
regular basis, Vanden offers home/hospital instruction. This allows the student to recover from illness 
or receive the medical treatment they need without worrying about attendance. For students whose 
physical conditions are not severe enough to prevent them from coming to school but still make it 
difficult to participate in certain activities, there are adaptive physical education courses and 
occupational therapy programs available to them. 
 

Supporting Evidence: 
Dr. Estes tests and recommends to support students 
Peer Tutoring 
IEP, 504s/SSTs 
Math Lab 
Workability 
Recommend placements 
Referrals (Estes, Pringle, Dougan) 
Foundation classes 
Learning Lab (alternative study 
HHI 
Speech Therapy 
Nurse gives recommendations 



Adaptive PE 
Para-educators 
Occupational Therapy 
District nurse OT 

 
E 3.2 

E3.2. Indicator: Strategies are used by the school leadership and staff to develop and implement personalized 
approaches to learning and alternative instructional options. 

E3.2 Prompt: Evaluate the effectiveness of the types of strategies used by the school leadership and staff to develop 
and implement personalized approaches to learning and alternative instructional options which allow access to 
and progress in the rigorous standards-based curriculum. This includes strategies such as personalized learning, 
the use of small learning communities and the implementation of alternative learning options. 

Findings: 
If a student is struggling academically, Vanden offers several support classes that students can enroll in 
to receive extra help. The mathematics department has lab classes that are smaller in size. These lab 
classes are taken alongside a standard math class and provide students with a place they can receive 
assistance on homework or test preparation. There are also co-teaching classes in other subjects, such as 
science, which also boast smaller class sizes and are led by both a general education teacher as well as a 
special education teacher. These classes learn the same material but provide students with more 
scaffolding that they might not receive in a regular classroom.  
 
Students can seek academic help on their own time as well. Vanden offers free after school tutoring in 
all subjects at the tutoring center. Students can drop in Monday through Thursday to receive help from 
student tutors and a rotating list of teachers. Students who feel more comfortable receiving one-on-one 
help can take advantage of the peer tutoring program, which matches up students who have already 
taken and passed specific courses with a student who needs help. Students with physical conditions that 
could impair learning can also receive help in the form of large-print textbooks, assisted note-taking, 
and adaptive technology such as tablets or laptops. 
 
For students who are credit-deficient and worried about graduating on time, counselors may refer them 
to transfer to Travis Education Center. TEC is an alternative education program that offers accelerated 
curriculum and smaller class sizes.  There is limited space available at TEC, so first priority goes to 
Seniors that are in danger of not graduating.   It is often the choice for students who need to make up 
credits or wish to graduate early. Vanden counselors work closely with the TEC counselor to support 
students interested in returning to Vanden. 
 
For students with smaller credit deficiencies, Vanden offers classes through Cyber High. Students are 
supervised and guided by a Vanden instructor as they work on a particular course they failed to pass 
during the regular school year. Additionally, Vanden offers a summer school for credit remediation. 
Some classes in the summer use Cyber High, while others are more traditional instruction. 

Supporting Evidence: 
IEP/504/SST 
SpEd team 
Math Labs (geometry, algebra) 
Peer Tutoring 



PLCs 
TEC 
Cyber High 
Home Hospital 
Short-Term Independent Study 
Tech for disabilities 
Large print books (site impairment) 
Scribes 
Adaptive Technology 
Laptops 
Non-Public school recommendations 

 
E 3.3  

E3.3. Indicator: The school leadership and staff ensure that the support services and related activities have a direct 
relationship to student involvement in learning based on the academic standards and the schoolwide learner 
outcomes, e.g., within and outside the classroom, for all students, including the EL, GATE, special education, and 
other programs. 

E3.3. Prompt: Evaluate the extent to which student learning needs are accurately identified in a timely manner 
and the appropriate support and intervention services are provided. Examine how the school monitors the 
effectiveness and appropriateness of intervention for each student within and outside the classroom. Evaluate the 
processes that are used to identify under-performing or struggling students and the interventions to address these 
identified student learning needs. Comment on how interventions support and coordinate with regular classroom 
learning for all students, including those with special needs receiving services from ELL, GATE, Title I and special 
education. 

Findings: 
Under-performing or struggling students have several services available to them, as mentioned above, 
however, identifying these students and intervening in a timely manner can be a challenge. The 
Counseling department reviews student grades regularly, and conducts academic review of all students 
quarterly. Struggling students are identified and interventions are planned, which often involve a parent 
meeting to identify available supports. When instructors notice a student struggling, they can call for a 
parent-teacher conference to meet with the parent and student in order to discuss possible interventions. 
If the student is having trouble in more than one class, a student study team (SST) may be formed. 
SSTs are comprised of multiple general education teachers, an administrator, the student’s 
parents/guardians, and the student themselves. Together, the SST can discuss what needs to happen in 
order to ensure the student has the chance to succeed. If needed, students can be referred to alternative 
courses or the tutoring center. 
Students who excel are encouraged to pursue advanced coursework, either AP or Honors. During 
course scheduling meetings, held individually with every student, Counselors can assist students in 
selecting a rigorous course load and to understand the general requirements for taking such courses. 
 
While Vanden has a strong system of support in place for its population with special needs, we can do 
more to identify and accommodate high-achieving students The science department offers a separate 
honors track for students who wish to take accelerated courses. These students are identified within the 
first quarter of their freshmen year. They are not removed from their classrooms, but are expected to 
complete extra work outside of the regular curriculum, such as water conservation projects and more 
difficult lab reports. These students then have the option of continuing into Honors Biology, Honors 
Chemistry, and AP Biology or AP Physics. Vanden offers other AP level courses as well, such as AP 



Calculus, AP US History, and AP English. These courses are meant to challenge students and prepare 
them for university level classes. 
 
In order to maintain communication with parents and guardians, teachers have the option of emailing a 
weekly grade update through Aeries.net. This allows parents to always stay informed of their child’s 
progress in their classes. 
 

Supporting Evidence: 
-          Parent-teacher conference 
-          Honors program for Science 
-          Weekly check-ins with Aeries 
-          AP enrollment and scores 
-          Student Study Teams 
-          Teacher referrals for math lab 
 

 
E 3.4 

E3.4. Indicator: Through the use of equitable support all students have access to a challenging, relevant, and 
coherent curriculum. 

E3.4. Prompt: Evaluate the school’s effectiveness in a) regularly examining for disproportionality in the 
demographic distribution of students throughout the class offerings (e.g., master class schedule and class 
enrollments) and b) providing additional and available support to provide equitable access to challenging, rigorous 
courses for all students ( i.e., extra class time, tutoring, or types of alternative schedules available for repeat or 
accelerated classes, summer classes, class periods beyond the traditional school day) 



Findings: 
Vanden is home to several organizations meant to encourage students who would not normally enroll in 
honors or AP level courses to consider doing so. Latinos Unidos (LUCE) is club that aims to help 
Latino students reach their academic goals. LUCE holds an AP shadow day, where underclassmen sit in 
on various AP classes so that they can experience the level of achievement necessary to succeed in 
those courses. The club also visits several college campuses throughout the year, such as Solano 
Community College and UC Davis. While visiting these campuses, students can explore the school 
facilities, talk to current and former students, as well as ask any questions they may have about life 
after high school. 
Students do not have to be part of a club like LUCE in order to receive information about college. 
Counselors assist students in choosing classes that will help them reach their goals, and can also offer 
advice regarding the college application process. Vanden hosts numerous universities throughout the 
year. Representatives from these schools hold informational presentations during lunch or after school, 
and these representatives are encouraged to provide students general information on college readiness 
and financial aid opportunities. Vanden offers the PSAT annually. This practice test prepares students 
for the actual SAT, and is extremely valuable for students who may not be familiar with the format and 
time requirements of such a test. Fee waivers are available and this opportunity is widely publicized for 
students through bulletins, counselor class visits, and telephone all-calls. 
Summer school and Cyber High are available for students who are credit deficient or seeking to 
remediate coursework for A-G eligibility. Summer school allows students to repeat classes at an 
accelerated pace so that they do not have to repeat the entire course the next academic year. Cyber High 
also offers a students a chance to retake certain classes at their own pace and allows them to replace 
their previous grade. Students seeking to take college level coursework beyond their regular school day 
may apply community college Special Admissions. Counselors are available to assist with course 
selection and the application process.  

Supporting Evidence: 
Summer school 
Cyber High 
Counseling 
AP Shadow Day 
AP Preview Night 
Program Review Night 
College Tours 
PSAT results 
7th period 
Exchange students 
GAPP program 
Increased number AP classes  

 
 
E 3.5 

E3.5. Indicator: The school ensures that there is a high level of student involvement in curricular and co-curricular 
activities that link to the academic standards, the college- and career-readiness standards, and the schoolwide learner 
outcomes. 



E3.5. Prompt: Evaluate the availability to and involvement of students in curricular and co-curricular activities. 
Determine the effectiveness of the extent to which co-curricular activities link to the academic standards and 
schoolwide learner outcomes. Examine the process that the school utilizes to evaluate the level of involvement for 
all students in a variety of activities. 

Findings: 
 
Students at Vanden are able to participate in numerous curricular and co-curricular activities offered 
through clubs and other school organizations. The CTE department hosts the Future Business Leaders 
of America organization and prepares students for success in business leadership. Other organizations, 
such as the National Honors Society and National Art Honors Society, require students to do 
community service as part of their mission.  There are several Co-Curricular classes including 
Vanden’s award winning Academic Decathlon team/class, Robotics, Leadership, Journalism and 
Yearbook. Co-curricular involvement is included in 4-year plan development and reviewed during 
student meetings with counselors. The Co-Curricular classes offered at Vanden could fulfil any and all 
of the SLO’s.  All courses help students with Academic Achievement, Personal Growth, Employability 
and Community Responsibility.  The Robotics program plans and constructs their Robot including all 
of the circuitry. The Robotics team also mentors the Robotics team at Golden West as well as the teams 
at several TUSD Elementary schools. The mentoring portion of the program not only builds the 
program for the future, but also helps students improve their leadership skills and build community 
with the feeder schools. This interaction with Counselors, working within best practices, encourage 
academic and co-curricular involvement. 
 

Supporting Evidence: 
CTE Department FBLA 
Club fair 
Science camp 
Nurse Camp 
ROTC 
Leadership 
Community service requirements 
NHS 
LUCE mentors 
College apps 
FAFSA Night 
SAT study night 
Workability presentations and job announcements 
Military(Recruiter) 
SAT workshops 

 

 

  



ACS WASC Category E. School Culture and Support for Student Personal 
and Academic Growth:  Summary, Strengths and Growth Needs 

Review all the findings and supporting evidence and summarize the degree to which the criteria in Category E 
are being met. 

Include comments about the degree to which these criteria impact the school’s ability to address one or more 
of the identified critical learner needs (Chapter III).  

Summary (including comments about the critical learner needs) 

Vanden has a strong foundation for student support, but needs to start pushing for higher student 
achievement. Vanden provides extensive academic support for special education students and 
boasts a wide variety of opportunities for personal growth through clubs like LUCE, BSU, and 
GSE. Students can also choose to participate in service organizations such as NHS, JROTC, Key 
Club, and Leadership in order to connect with their peers and the outside community. Many classes 
and clubs encourage students to explore their options after high school by linking them to college 
and industry. Vanden has also begun implementing class size reductions for core ninth grade 
classes, however, until the reductions are extended to other grade levels, student achievement will 
remain stagnant. Other areas of improvement include the need for more varied and rigorous 
courses, particularly in the areas of math and social science. Currently, Vanden does not offer any 
honors math classes.  During the writing of this self-study a need for a freshmen social science 
class was identified and will be offered in the 2017-2018 school year. There also needs to be more 
recognition of student accomplishments and access to more information on colleges and careers. 
 
Prioritize the strengths and areas for growth for Category E. 

Category E: School Culture and Support for Student Personal and 
Academic Growth: Areas of Strength 

·         Support for students who need and want it (Individual IAs) 
·         Four world languages offered 
·         Clubs and organizations support for subgroups (LUCE, BSU, GSA, Vanden Buddies) 
·         Service clubs (NHS, JROTC, Key Club, Leadership, FBLA) 
·         Electives 
·         World Experiences (Trips/Travel to France, Germany, Italy, Greece, Spain) 
·         College/Corporate Visits (Workability, LUCE, BSU, Automotive, Robotics, AP Biology) 
·         Resources (SRO, psychologist, nurse, mental health clinicians, occupational therapists,      
      access to physical therapy 
·         Many teachers using their non-duty time 
 
 
 



Category E: School Culture and Support for Student Personal and Academic Growth: Areas of Growth 

·         Class size reduction (Nice start, but needs to move to all grade levels and across subjects) 
·         Honors Route for math (Algebra, Geometry, Algebra II) - Golden West has accelerated  
      classes (our feeder school) 
·         Geographical awareness - New class offered 2017-2018 
·         No Social science in ninth grade - New class offered 2017-2018 
·         Career Guidance 
·         Career Center 
·         Athletic advising (Athletic / NCAA) - Need an athletic/academic counselor 
·         Conflict Management - Restorative Justice 
·         Bullying Prevention - Response to Bullying 
·         More accessible resources (Online but not obvious) 
·         College Counseling (awareness of colleges that are not well-known, statistics, early  
       admissions, expectation awareness) 
·         Financial Aid Education 
·         Scholarship Education 
·         Mandatory assemblies for college/career awareness 
·         Inconsistent policies grade remediation 
·         More stringent exam expectations 
·         Pressure to not fail anyone 
·         Summer School (some students who remediate courses in summer school are still not  
       prepared for the upcoming year) 
·         Standards for promotion 
·         Compare SAT scores to GPA  
·         Graduation rate 
·         More effective detention (lunch is not effective) 
·         Support for academic growth (need a consistent tardy policy) 
·         Student recognition (more) 
·         Interdepartmental meetings and collaboration 
·         Short-term Independent Study  
·         Incentives / Support to improve 
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